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0.1Project No. at 5"

vERIFIEJ Rey TRo3cT

:research Assistant(:%1441411 M.5,623-41. Date 13/4 - -1 I .

0.2N ame of Project I. ro tr:e.rn
0.3 Address of Project k7VNI)fi. HitIN %Satool, Sys Ve"

0.4 aaa's %It?"`
g Fh-+to

.05 STATE

1-Alaska
(*Arizona
7-California
4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9«Illinois

10-Indiana

11-Louisiana
12-Naine
13-Nassachusetts

14-Nichigan
15-Montana
16-New Hampshire
17-New .Jersey

13 -New hexico

19-New Yor:c

20-Ohio

1.0 EIOJECT HISTOZ 'FUNDING AND SCOPE
1.1 Year Project began e VII:

see
Project
No. 17 - 1971

21-0:dahema

22-Oregon
23-Pennsylvania
24 -.bode Island

25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

2.0 FUNDING (Hark all that apply)
2.1 Any funding of BILINGUAL program, if Title

VII continues or expands that program
0-no nrior funding mentioned

2.2 Year nrior funding bePan

2.3 Prior bilingual pro,gram,invo.kved:

1-early childhood pre K)

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 urce of prior bilingual program funding:
1 local 4-university
2-state 5-federal (specify-_
3-foundation 6-other (specify)

2.5 ()CONCUR= funding of program(s), if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre c b.)

2-elementary students (grades 1-6)
CQS econdary students (grades 7-12)

4-teachers
0not specified

0.5

1.1 1963_

2.1

2.2 7

2.3 _15--

2.4

2.5

2.6



0,314dress of Project Ch0Q.,Int03-1 frhqc* 41yrr-ril

0.4 aaas 14 r_11.4fir r.to is 500 60
.05 STATE

1-AlasIta

Arizona
- California

4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho

10-Indiana

11-Louisiana

13-Nassachusetts
14 ;iichigan
15-11ontana

16-New Hampshire
17-New Jersey
18-New i'-exico

15-New Yo-r::

20-Ohio

1.0 PI:OJEOT HISTOZ, FUNDING AND SCOPE
1.1 Year Project began Nraille VII:

.see 1565
Project
No. 17 - 1971

2.0 FUNDING (liar?: all that apply)

2.1 Any funding of BILINGUAL program, if Title
VII continues or expands that program

0-no nrior funding mentioned

21-4Clah=a
22-Oregon
23-Pennsylvania
24-_,Node Island

25-TeNas
26-Utah
27-Vemont
28-Washington
29-Wisconsin
30-Other (specify)

2.2 Year nrior funding reran

2.3 Prior bilihgual pro,gram,invo.kved:

1-early childhood pre - -r K)

2-elementary students (grades 1-6)

3-secondary students (grades 7-12)
0-not specified

2.4 urce of prior bilingual program funding:
local 4-university

2-state 5-federal (snecify)________.
3-foundation 6-other (specify)._

2.5 NCUBRENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding :mentioned

2.6 Concurrent program cooperating with Title VII involves:
i -early childhood (pre K h)

2-elementary students (grades 1-6)
(Decondary students (grades 7-12)
4-teachers
0-not specified

2.7 Source of concurrent funding, if cooperating with Title VII
ogram:
ocal federal (specify)

2-state tier (specify)
3-university

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent program(s) coopelatinf;
Title VII (-.7ir'.:t

0.5

1.1 _1461_

2.1

2.2 '60
2.3 _I:vs__

2.4

2.5

2.6

2.7

2.8 7 6411 2 7

with 2.9 __Q_":_firSV y r

3.0 1-If a UNIVE:ISITY is worldng with the Title VII grogram:,
specify which: O,rit.o CN 46 Slrar e. %kW% vtAr y

0-none

3.0
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4.0 SCOPE of PaOJECT

4.1 m bers of schools involved in Title VII pro,,3ram:
ne 4-four 0-not specified

2-two 5-five
3-three 6-other

4.2 Total number of students in _program A. First year

E.Second year
C.Third year

4.3 Grade level of students in program; number of classes per
grade and total number of students by grouped grade levels
(by second year)

Number of Number of 4.3
Grade Classes Grade Classes
PS-PreSchool
K-Kndgtn

7-grade 7
8-grade 8 -

PSK TOTAL-kudents PS and is 9-grade ,y

4.1

144041huniPla
4.2 A 100

B
C

1-grade 1
2-grade 2
3-grade 3
4 -grade 4

5-grade 5
6-grade 6
A TOTAL students gr. 1-6

4.4 1-All classes graded
2-All classes ungraded

3-Some classes ungraded

Ps%

A

B IGO
C

D 100 TOTAL students gr. 7-3

10-grade 10
11-grade 11 314 If r)
12-grade 12
C *S1iidents gr. 10-12

(250 3rdy P-)

If ungraded, specify ages or grades grouped together:_____

5.0 P_IOCESS VA TABLES STUDENTS (Sociolinguist-c)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

. .

1.-...:4411islippminant. 5.0
1. Total

!I .N-E Dom -
Non-English NE
Mother Tongue...1 I

MIR ilthAmt richt
2. Total

English
Bother-Tongue

112 B-Dom -

elro,.k
5-b Art(*) L-Dcri n2 .0-15 -A 5*

iT..... . .

Edon
/TL' ff

4.4 .L_.

Igo.. ;J:

I 165 75

.1r2ot E-Dam. oi Total Non-English II Total English
c.

Dominant: .11,5.. Doninant:.557. II= -LE3-;- 112

210 Tv4v.,1 howeA) r pro4 tch veri ibh +...+-C3
'Kai o r, 1 y ao0 11.444ft+S Cir.+ e.4 " y 10%,

4". O. , ........ ..... ...... . ......... o.
A:gain:Int

rt *41.



grace anti LOTA1.11aM0e/ 01 StUUCTILS

(by second year)
Number of

Grade Classes
PS-PreSchool
K-Kndgtn
PSK TOTAL -itudents PS and I:

ay gi-oulieu

Number of 4.3 PSK

Grade Classes A

,
B /

C iat

1-grade 1
2-grade 2
3-grade 3
4-grade 4
5-grade 5
6-grade 6
A....._...TOTArailleas gr. 1-6

4.4 1-All classes graded
2-All classes ungraded

3- Soule classes ungraded

If ungraded, specify ages or grades grouped together:-_______

5.0 POCESS VA_lIABLES STUDEIT.TS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate nuober of students in each
category and specify cultural affiliationin box)
(Circle any infornation which is inferred and write INF.)

7-grade 7
8-grade 8
9-grade
B _M ,TOTAL students gr. 7-9

10-grade 10 Jet r%
11-grade 11 r )
12-grade 12
0 .1.1.9.101/11.; students gr. 10-12

(2s0 - 3 r y

4.4

1. Total
Non - English

Ifother Tongue.

2. Total

English
ilother-Tongue...

I.

7_ -Ilon,-,Enfl.j.sh,. popina.p..t ---: 4n1;_lish ponina.,rt. 5.0

I . II-E Dom - NEiIT II .."-.,:-`-Dom. - IIIIIT

i 6s
Nix i tto. -Amt. riot

112 E-Dam - KIT

A
1310..4...k

56. I b El IT

No..

NE c:a:. I 11P5 15

c '

Edon
I' .T ill

II
2

I Total Non-English II Total English Tot: .-Dom QA15"
Dominant: MILT, Dominant:ZS_ II= Hi+ II

2

azo 11-0±061 hewtU 41. it roi ex.+ ueri ti caf j ah cy+o4 ",..
Acet o>.Nly ace ift.t.clittNi-S JAA""gi

....... .

P.1.9n-4424-Pil ..41,111PPPiT191t...

N-E Dom N -ENT EDom N -Ea

Hon-English ; Example: a native Spanish speaker
lIothe Tongue !who uses Spanish in most contacts

though he ray :mow English

.......... .... . ............ .

1 N-f Dom -

Example: (rare) a native ...;nglf.SLEnglish

Nother Tongue 'speaking Puerto .:ican child,
born in New Yor:. who returns

to Pu-rtc ..ico and beco::::s

1Spanish dominant

........

Example. a native Spanish
speaker who uses Spanish only in
familiar contacts, and English

.
41. all others; schools wo n:.

"2-Don -

am:les: 1)a native &speaking
accultuzated American who may
or not know a second lang.

2)a native E. speaLing
liexican.Az e..-ican child who has a

receptive knowledge of
Spanish, 'Olt has a Latin culture
affiliation
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It appears as if there is a need to clarify, two aspects of the Process

Objective section.

First of all, what might be interpreted as redundant expression of previous
pro4.:.:t objectives wu deemed both appropriate and necessary, and was legit-
1,ized in the following quotation from page twenty-five (25) of Continuation

Grant Application: "The product objective of one project activity may be-

come the process objective of another."

Secondly, the following'text serves to clarify how the process will serve

the needs of students of diversified ethnic backgrounds:

Process Objectives

(See PRODUCT - Student Objective S-1-a:)

1. This objective must be qualified to some extent as many of the
Anglos and Blacks who participate in the ninth grade component
will not speak or read Spanish. Therefore, as these students
begin to learn Spanish, and as they gain in proficiency, the
amount of classtime spent using the Spanish language will in-

crease proportionately until the fifty percent (507.) level is

reached.

Since non-Mexican-Americans in the tenth grade component will
have had at least one year of Spanish, the objective does not
appear to be realistic as stated.

(See PRODUCT - Student Objective S-1-b:)

Though the fifty minute figure will remain constant, the methods

and materials will be selected in terms of the students' profi-

ciency level in English. It is anticipated that Mexican-American

students will require a more fundamental approach than will Anglos

or Blacks.

A

4



'5.2 Cultural or Ethnic identification of target students in program
by number and of each:

Indigenous Americans: Number Per Quit of
Total Students

Al Navajo Al_
A2 Cherokee
A3 Other (specify) A3 la
A TOTAL No. of American Indian A e

../*?

Americans of other ethnic

B1 liexican-American
B2 Puerto-acan
B3 Cuban
B4 Other Spanish-American

(specify)
B TOTAL No. of Spanish-

speaking Americans

C

D

G
H
3

Portuguese-American
Franco-American
Chinese-American
EsIzimo

aussian
Other

bae:grounds:

B1.145

B Lb E.

C

D

G
H

I TOTAL number of N-ELIT target
students

c',

page 3

if inferred,

check ()

5.3 Ethnic identity of Englirh nother tongue students other than target
population, if specifies., by number and per cent.

E2 E2.N15

II TOTAL number of arr students
other than target population

5.4 Students' native language or mother
from their damirnnt language.

(specify)
Different

1-English
2-Spanish

S ot-!.0

Tor- IF

ca$

X ".'qb
C 37
C. p
S ,e )(vice )(
C 11

tongue if DIFFE-ENT

pative Lanpzukule Number Per Cent

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language
of students in program

Number

Number of i:onolingual Number of students Bilingual
Students to any extant

No.

I

.

(,:d not tonly listening'speahing
spec. comprehension 'ability

No. do 'No. %,

not

spec.



B1 nexican-American Blii5
E2 Puerto...lican 32 .........

B3 Cuban B3. ._..
D4 Other Spanish-American

(soecify) DA.

B TOTAL No. of Spanish- B .iiiir
speaking Americans

C

G
H
J

Portuguese-American
Franco-American
Chinese-American
Eskimo
2ussian
Other

I number of N-EilT target
students ..14. 7.5°. 5,;

5.3 Ethnic identity of Engliah mother tongue students other than target
population, if specified; by number and per cent.

Igor tilo

"or if'
ui .1319!..0:_

II TOTAL number of SIT students
other than target populaticn

El _:115

22 NS

$5.

5.4 Students' native language or mother tongue if DIFFE.MT
from their dominant language.

(specify)
Different Native Lanaua,-eP214P.fL11.t ;P.M-Wale.

1 -aiglish

2-Spanish

.113411)Pr.

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language
of students in -orogram

Number

55. English
American

Indian

4:45

Al Navajo
A2-1: Cherokee

Keresan
A4.-- Other (spec.).

4.Ar Spanish .4ir
C Portuguese

French
Chinese
Eskimo
Allssian

N.
J Other (snec.)...

411

kerc,4 q

p37
C p
S e le- )(ewe)(
ccloy .9A

Per Cent

Number of ilonolingual' Number of students Bilingual
Students

I

to "ny extent

`.;,1 not 'only listening speakingNo.
1

spec. comprehension 'ability
1No. % To. A

e

not

spec.

474-

a a `

a` a



st,IPert
miptrroporlerwrelreorgerl,istir _ ,*1PrIPRTNINrovel7rAltorr--.P,...ow

-vv'

5. Special Management Design Considerations for the 1970 - 1971 SchoolYear.

a. Participation by Students of Diversified Ethnic Backgrounds: The'Bilingual Program components at Phoenix
Unionaa.gaihtnimgeopfumeriviIlighmewhosas have been designed to include the participation ofstudents from diversified ethnic backgrounds.

. The Phoenix Union Sophomore Program will include a minimum of Imit- 30-,01149 participants from ethnic backgrounds other than Mexican-' American. The Phoenix Union
,a4miealaigoklisirehman com-ponents will enroll 20-25 participants from.ethnic backgrotinds otherthan Mexican-American.

The criteria for selection from diversified ethnic backgrounds willbe as follows:

(a) Freshman Level

1. A voluntary interest in the program.

2. A commitment to study the Mexican-American language andculture.

3. An expressed interest in understanding the contributionsmade by diversified ethnic groups in assisting with the
development of America.

(b) Sophomore Level

1. Successful completion of one year of Spanish.

2. A voluntary interest in the program.

3. Expressed interest in improving their working knowledge ofthe American language and culture.

When the number of qualified students exceeds the number of openingsin the Program,selection
will be made at both schools by the ProgramAdvisory Committee.

taw n
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5.6

5.7

i

5.8

F

:.---.-

5.9

5.10

5.11

.11

page 4

:recruitment of Students: 5.6 '3

0 - not specified
ce.c. Kezer ilet . e

1 - English Mother Tongue and Non English "'lather Tongue p II th.0
Students are recuired to participate in the bilingual program

2 Only N-alT are recuired to take program ILIT's participation
p 3 7 C.

is voluntary

,3 Both WI alid : :- ;T parti ci.)ation is voluntary (`.1"1 , ID u--+- not ox..A-u-0.t ..)C..i.

4 - Students selected atcoraing to some criteria of project (in addition to

Proportion of E, ,0111 -Dupils in project are see Chart C
language)

5.7 _912..yr,
n.sr not specified on the chart

Community Characteristics (marl:. ally that apply) 5.8 I

(1, if more
_
than one category, indicate percent for each)

,

1 inner city-ghetto,barrio .....)6

2 major city .. r
3 small city, town or suburb

.-..
4 rural, farm
5 other (specify)

reservation

A. Socio-economic status of ti- participating students 5.3 A. j 00 _,1
(indicate specific percent of lc; SES)

B. Average family ,e if mentioned
-, h SL.

n.s. _not specified

Socio- econonomic status of IT participating students

(indicate specific percent of low SES on the blanliz)

n.a. -not applicable (no EgT)
00 -not specified

Proportion of migrant students in project 5.11 115
(Indicate specific percent)
n.s. -not specified

5.10 NS

6.0 SOCIOLINGUISTIC SU:VEY

. 6.1 Project states that a sociolinguistic survey;
I for II for

N-LI:T group :LT group

1 was made
2 will be made --
0 not mentioned

C. ?.1.11

6.1 I

se e )1444 #. cak.ne8 '9I

6.2 If a sociolinguistic survey was or will be made, 6.2 I

mark all groups included: II _Iva.,
I N-EHT II Lid

1 parents

2 children
3 teachers ....
4 community
5 others

(specify)

6.3 Language dominance of N-Eil groups (chec:: Aefarents D. 40Children, C....teachers)

will be determined by the extent each language is used in different domains

through various means of communication.
e.g. specify extent descriptively: never, sometimes, always 6.3 A

B

USE NON-ENGLISH LANG. USE EUGLISU C

DOMAINS: LISTENING sPayfikl fat TG 1

1 Home

2 Church



5.8 Community Characteristics (mar:: ally that w)ply)
(% if more than ore category, indicate per-cent for each)

1 inner city-ghettolbarrio
2 major city
3 small city, town or suburh.

4 rural, farm
5 other (specify)

reservation

54 A. Socio-econaaic status of ri-LMT ?artici)ating students
(indicate specific percent of low SES)

B. Average family income, if mentioned
n.s. _not specified

5.10 Socio- econonomic status of LILT 2articipating students
(indicate specific percent of low SES on the blanL)
n.a.-not applicable (no ENT)
00 -not specified

5.11 Proportion of migrant students in project 5.11

(Indicate specific percent)
n.s.-not specified

5.8_

6.0 SOCIOLINGUISTIC STIVEY

6.1 Project states that a sociolinguistic survey:
I for II for

11-L121- croup :15 group

1 was made
2 will be made
0 not mentioned

C. ? 18 See # 6..t1oAneci

6.2 If a sociolinguistic survey was or will be made, 6.2 I .42_
mark all groups included; II ..1.1_2,...

I N -EMT II Ila

1 Jarents .-X. ,A.,
P children --X-
3 teachers
4 community
5 others --....

(specify)

6.3 Language daainance of N -1 T groups (chec:: Ajegarents, D .eelaildren, C..teachers)

will be determined by the extent each language is used in different domains
through various means of communication.
e.g. specify extent descriptively: never, sometimes always 5.3 A ..Ate

USE NON-ENGLISH LANG. USE 'ENGLISH u
,

..............................__...........

DOIIAINS: LISTENING SPEAYING zuxam or mix, LISTENING.Spi4.ING 2ADINp,U.:ITLIP:

1 Home i

, .........4....... ......,..,. .. ..

2 Church " . .

3
..

School ... .., ...
4 llor.:

5 Socializing , .. .,.... ......----.
6 Neighborhood
7 film-TV-radio. I, .. . , i

8 1 laga z Ines
,
neq§..

9 Others

(specify)
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ASSURANCE OF 1970-1971 EVALUATION DESIGN

The 1970-71 Bilingual program at Phoenix Union High School will be open to
students of diversified ethnic backgrounds. Therefore, product and process
evaluation procedures will be invalidated unless certain variables which
ate not germane to an exclusive Mexican-American population are controlled.

The following is assurance that the variables will be controlled in the
canner outlined below. The criteria for selection listed on page ninety-
six (96) of the continuation document will serve as guiding principles to
the overall evaluation design.

1. Ethnic proportions sill be identical for both control and experi-
mental groups. An experimental group will be formulated from the
list of volunteers, the ethnic makeup determined, and a control
group selected on the basis of the results.

2. Every attempt will be made to insure that the experimental and
control groups will be statistically comparable, in terms of aca-
demic achievement.

3. Since both schools mill contain students fluent or not fluent in
Spanish, proficiency in Spanish constitutes a variable which must
be considered.

By means of diagnostic tests, Spanish proficiency will be determined, and
students will be scheduled into appropriate English classes on the basis of
test results. In addition, test results will be used as one basis for the
individualization of instruction.

Every effort will be made to insure that the control and experimental groups
contain equal numbers of those fluent or not fluent in Spanish.

-11 a-



). ridifications of

the First Year's

el,

Long Range and/or Five Year Objectives as a Result of
Operations.

0, oajor long range

,, follows:

(1) To double the Bilingual Program so that it will meet not only the
needs of Mexican-American students, but students in other ethnic
groups, in an integrated situation.

The Phoenix Union High School
System is committed to the best educational program that it can
provide for students, and it is believed that a significant part
of that proRrammust deal with maq's abilitx_toWalong with-

nei hbor, accomplish this long range goal we plan to add see below
65 non-Mexican -Ame ican students.at Phoenix UniRHigh School.
At Phoedix Union Hig 'School wher tliespt.rcentage Anglos In
the - student body is/ex emely./1 V7 (7%) , it.is-doubtfukthat many
Anglos will be involved in the Bilingual Program.*

One justification for a horizontal expansion to the South Mountain
High School campus is that the addition of this component will
achieve a more integrated program, as we will be able to include
approximately 15% Anglo students and 10% black students in the
Bilingual group of 100 students.

goals for the Bilingual Program were added. They are

-37.

(2) To develop an in-service program that will improve teacher at-
titudes, knowledge and training skills in a Bilingual Program
involving the area's ethnic-groups. It is estimated that there
are'3308 students in the Phoenix Union High School System whose
primary language is not Eng.li'7.h. We are prcposing to develop pro-
grams which would serveZleor these students and at the same time
to develop an in-service program that could be efficiently and
economically conducted forTrataff members. These people would
then serve as leadership for expanded services to all 3308 students.

Same editing changes have been made in the Bilingual Program goals and ob-jectives. To the first program goal we have added a Mathematics componentst the 9th grade level. Correspondingly, we have added a 4th program ob-jective dealing with that subject.

Several editing changes have been made to student goals 2, 3, and 4. An
s:tempt has been made to identify more specifically the measurement devices
%cd, and to phrase the objective more in performance terms than was original-ly done. To the teachers' goals have been added Ehe development of positiveA!titudes, and the improvement of teacher knowledge and teaching skills.Cirrespondingly a new program objective for teachers has been added, as well2 editing changes in the other two teacher program objectives.

OL-rrent.component has been added as a community goal, and the program ob-
ietitive hasbeen changed since it was repetitive of other student programobjectives.



Che First Year s Operations.

zajor long range goals for the Bilingual Program were added. They are
is follows:

(1) To double the Bilingual Progra6 so that it will meet not only theneeds of Mexican-American students, but students in other ethnicgroups, in an integrated situation.
The Phoenix U ion High SchoolSystem is committed to the best educational progr that it canprovide for students, and it is believed that

of that program must deal withnat32s_,akility_sx_etalgsdth

e..16A5*-neighbor, accomplish this long range goal we plan to add see- b
65 non-Mexican-Ame ican students .at Phoenix Uniei High School.
At Phoenix Union Rig Sclicol where,the percentage 'of Anglos inthe student body is,extremely,(7%), it:- is doubtful that manyAnglos will be involved in the Bilingual Program. *

One justification for a horizontal expansion to the South Mountain
High School campus is that the addition of this component will
achieve a more integrated program, as we will be able to include
approximately 15% Anglo students and 10% black students in the

. ailingual group of 100 students.

(2) To develop an in-service program that will improve teacher at-
titudes, knowledge and training skills in a Bilingual Program
involving the area's ethnic groups. It.is estimated that there
are'3308 students in the Phoenix Union Higli School System whose
primary language is not Engli,h. We are proposing to develop pro-grams which would serve/216r these students and at the same timeto develop an in-service

program that could be efficiently andeconomically conducted for 3? .gtaff members. These people wouldthen serve as leadership for expanded services to all 3308 students.

Same editing changes have been made in the Bilingual Program goals and ob-,sctives. To the first program goal we have added a Mathematics componentat the 9th grade level. Correspondingly, we have added a 4th program ob-1ectiile dealing with that subject.

Several editing changes have been made to student goals 2, 3, and 4. AnAttempt has been made to identify
more specifically the measurement devicesused, and to phrase the objective
more in performance terms than was original-done. To the teachers' goals have been added Ehe development of positivelltitudes, and the improvement of teacher knowledge and teaching skills.Cirrespondingly a new program objective for teachers has been added, as well1!, editing changes in the'other two teacher program objectives.

- Parent component has been added as a community goal, and the program ob-307.tive has been changed since it was repetitive of other student programobjectives.

..T% the specific objectives in content areas section,a 4th specific objec-ivc has been added (example): Under Spanish we have included four specific) -.lunatics
objectives as examples.

)0v.) v.^ K.e. .JR
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The three target schools are situated in the heart of the "inner
city." According to a 1960 census taken by the Community Council,
the ethnic and social groups of the "inner city" were distributed
as follows:

White (Anglo) 487.
Spanish surname 317.
Negro 21%

The 1960 National census lists 40,241 persons with Spanish sur-
names out of a total population of 439,170. These numbers have
greatly increased during the sixties with the Spanish surname
members of the central city gaining in percentage distribution.
Figures are not available at this time which would accurately
show tte percentage increase.

The 1960 census also shows that in the inner city, thirty-three
(33) percent have incomes under $3,000 a year. The unemp'oymInt
rate is 9.5%. Fifty-four (54) percent of the families live in
rented homes. Twenty-two (22) percent live in homes which are
considered to be overcrowded because of large families and:or
inadequate size.

The residenfi of the target area have a deep feeling of hopeless-
ness and despair. Thirty thousand are functionally illiterate.
The educational level is low. Forty (40) percent of the children
between the ages of 14 and 17 in the target area are not in school
compared to 10% in other sections of the city.

5 c. 01% nstA:144-;s...

B. Give the percentage of children whose mother tongue is other than
English from low income families.

In a comprehensive study conducted at Phoenix Union High School during
the 1967-1968 school year, 103 homes spoke only Spanish and 1,334
spoke both English and Spanish to give a total of Spanish speaking
homes of 1,437 out of 2,704 homes reporting in the survey. Most of
these homes would be families with low income. From this information,
the percentage of children whose mother tongue is other than English
is approximately 547.

Other languages which were spoken in the home included Indian 18,
Chinese 19, Japanese 1, Italian 4, Hungarian 1, French 4, Greek 4,
Ukranian 1, Lebanese 1, Polish 2, and German 7.
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6.4 If not included in survey; how was student's language dominance 6.4 I 114
determined? I II II

1-inferred by use of surname
2-established by formal testing of students
3-assessed by informal means (specify how) . _
4-not mentioned how lam cage dcuinance was

e_eter..anet

6.5 Sociolinguistic Surygy includes: (chee. all that apply)
An analysis to determine if an interlanguage exists
in the community, (e.g.; a mixture of two languages
which serves as a single system of communication for
a group of people).
1-yes
0-no

sr.:.:Te.; includes itals covering:

6.5 AI_

6.6 II-MT parents' attitudes toward maintenance of chile s 6.6 ja
N-EHT in particular domains of use or comlalete shift

to English
1-yes
0-no

6.7 ZaT parents' attitudes toward their children's learning
of the N-EilT language
(byes
0-no

6.8 Children's own attitudes regarding the second language
they are learning and the speakers of that language
Oyes
0-no

If not included in survey how were parental and/or
community attitudes toward N- IT maintenance

determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.7_

6.10 1-After sociolinguistic survey is made; how does it influence 6.10, I

program? (spectfy) (e.g. transfer or maintenance instructional
programs) Zr411,44,hLes pre3r-cx.vh

instructional

0-not mentioned

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category:
(indicate non-Ehglish language in each box)

...- Language dominance not specified (if any information is not
.F.

ibther tongue not specified specified, cross out that

-., not specified whether monolingual or bilingual heading and complete the,
rest of the chart)

A-upnolingual_ B-Bilingual 7.1
e

No. °
1 IT E Dom. I A. ---- ch
ii ,E Dom , AMr s? _ - A Ill 41.



yrll_ :I1 E?.rves as a single systoi4 of ca;:nunlcatl= ion

a groui of people) .

1-yes
0-no

SV173: includes ito:.c covering:

6.6 N -1iT parents' attitudes toward maintenance of child's
N-EHT in particular domains of use or complete shift

to English

1 -yes

0-no

6.7 EnT parents' attitudes toward their children's learning 6.7_

of the N-ZIT language
(1).ye s

0-no

6.8 Children's on attitudes regarding the second language
they are learning and the speakers of that language

,des

0-no

6.9 If not included in survey how were parental and/or
comaunity attitudes toward N-ZIT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.10 1-After sociolingttstic survey is made, how does it influence 6.10 I

program? (speetfy) (e.g. +-sneer or naintonance instructional

V114
0-not mentioned

1.144100LCS prerct,V%- I S koprograms)

7.0 STAFF SELECTION

7.1 Linguistic bac4round of project teachers: by nuber in each category:
(indicate non-English language in each box)

1 _Language dominance not specified (if any information is not

Mother tongue not specified specifieds cross out that

.? not specified whether monolingual or bilingual heading and complete the
rest of the chart)

I II E Dom.

NDMT
,E Dom

EMT
E Dori

11 3- NENE

c. es-

)(towoy

ki;911)24-110.1a1

Nz

8-Bilingual

:N= 7
. N=

or-4w. p

IN=

a

A Total Number B Total Number
monolingual Bilingual

Total iira.fier

of Teachers

7.1 o. °
J. Z1

B 1.7 %
II A....
II D A .4
III A

113. B

A
H -1-0) 04

N
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1,,; TOTAL 1iILI.10.:, SiAr k (Instructions oil page

.
.

. POSITION
CATEGORY -

.

Positions Assi.F:ned

Part-Time
to Project

--r-

___
Number
Full-
Tim?

.

..Total

Full-Tire
Equiv.

Colums 2 71 4)Q1_

. _ _..

Number
Full-
Time

Equiv.

Ss)(1

DHINISTP.ATION/

SUPEJ:VISION . -

(a) Pre-Kindergarten
(b) Kindergarten
(c) Grades 1-6

(d.) grades 7-12

,e Other

___szl_
.

(31;

2 .75 .75

.

9

.

.

. 9

.

PECIALISTS
. .

UPIL PERSONNEL
WORKERS

.
2'

VALUATORS 1 .25
.

.25
.

ACHER ASSISTANTS,
TEACHER AIDES

.

4 10 5 9 . -

eCIUNITY LIAISONS 9 . 9

.

ERICAL PERSONNEL. 1 . i
. .

.

L OTHER PERSONNEL

.
.

.

.

1

.

.

4---z___........._:

.25
.

.25

. .

.

. .

.

.

.

.
.

.
.

_



7.2 Lin *stic bac ound of ro ect aides or ara rofossional
indicate non-English language in each box

Language dominance not specified
Mother tongue not specified
Not specified whether monolingual or bilingual

I N-E Dom
N-r' rr

II E Dom
EMT

II E Dan
1 N-ElsiT

A Monolingual B Bilingual

page 6

(If any information is not
specified, cross out that
heading and complete the
rest of the chart)

7.2 No. %
I A
I B
II A
II B
II,A
II'B E 91;

1 A

N
B 71y

J
N Total Number

A Total Number B Total Number of aides or

Monolingual Bilingual paraprofessionals

../111

1

4 cm,11-fi,64,
7.3 Language (s) used by bilingual_ proffram tcacI2x.-s: le per.i..i.imt 7.3

(Mark all that apply)

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

lb-only if native language is also their dominant language
1c-even if native language is not their dominant language

1-0-not specified

ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 L - 2-e ed bi in .1 yi.o-ml :::]Los or parawo2ccsionals 7.4 go.

Lark all that apply

1-Bilingual aides instruct in only one language
la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
rilingual-7776Who instruct in only one lang. teach in their native lang.:
lb-only if native 1Lnzuage is _loo their dc,: inc.nt L.nv-ge
1c-v,n if mtive language is not their dominant language
1-0 not specified

ilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual )ro nocified

7.5 Cultural of i i tion of t c r de ra ect di ecto and evaluators

number and Percent Mark all that apply Specify cultural affiliation.

A. Teachers No. % B. Aides C. Pro . Director D. Evaluator(s)No.



II E Dom
EDT

II E Dom
1 N-EliT

I

14- -
N Total Number

A Total Number B Total Number of aides or
Monolingual Bilingual paraprofessionals

I B

II A
II B
II 1

II/B 17.. L- 911
1 A?

BLS.
N

7.3 Language(s) used by bilingual program toacl_ol's: pfxr-}.4.imt 7.3
(Mark all that apply)

1-Bilingual teachers teach in only one language

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether. that is their native or second language.

Bilingual teachers who teach in only one language teach in .heir
native language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

ilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

0-language(s)used by teachers not specified

e s used bilin: )1c7,721 aides or oarawo2ccsionals- 7.4 A

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language.
eilingual-7.7.1i7ho instruct in only one lcmg. teach in their native lang.:
lb-only if native ltmf!uaEo is -loo th4r dcnincmt 1;.ngu-E;e

1c--v..:1 if nativo language is not their dominant language
1-0 not specified

ilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual )rc ,1!..e. ::s not ,nocified

7.5 Cultural affiliation of teachers. aides. Project director and evaluators by
number and percent Mark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. %

A rt j. 00r PHoo tettxickh
Anti° a3

0-not specified

=y.0 111110

MMoat Ne. =1111110 11=1.
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10. Teaching'Spanish to Native Speakers: Bc ,:e High School, El Paso, Texas

Th'5.program emphasizes the study of culture. The grammar section is
limited to dictation, with no special drills on phonetic recognition or
sentence patterns. The bibliography used in this program has been helpful.

C. Include a comprehensive and annotated listing of relevant bilingual education
materials which have been produced through other programs. Give the rationale
for their utilization or exclusion in the proposed program. If materials
development is proposed, show how these materials would supplement or improve
existing materials.

Laboratory Research

Southwestern Cooperative Education Research Laboratory

In 1968 SWCEL edited several manuals directed specifically to methods for
improving the understanding and education of minority ethnic groups indigenous
tc the Southwest.

a) "Ethno-Pedagogy" Cross-cultural Teaching Techniques points to the importance
of the new science of "Ethno-Pedagogy" as opposed to the traditional Dewey
philosophy of democratization and progressivism. This manual is indispen-
sable for the in-service training program of personnel in this bilingual
program.

5\14i.E.1
b) The Ora Language Program is a sequence of phonetic and sentence pattern

drills using transformation, substitution and intonation exercise at the
pre-school level. It concentrates in the spoken language as a recognized
prerequisite to standard English. These drills cannot be used in the pres-
ent bilingual program, but the general linguistic techniques will be applied
to exercises geared to the High School age group.

c) Classroom Strategies: Culture and Learning Styles is a comp tion of
behavioral test scores using the mean t-scores to determine the difference
of learning levels for the different cultural groups. The classroom
techniques developed from these tests cannot be used in the bilingual pro-
gram since they cover the pre-school age group with limited life experience.

The Annual Report of SWCEL for 1967 lists the scope of services that are
available to teachers, counselors, and others in school districts who want to
undertake programs for the minorities of the Southwest. The bilingual program
will be able to utilize materials and services from SWCEL, especially in the
areas of methods of selection of students for the program and counseling
techniques.
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7.6 Selection of II-Mg.. teachers from locl community
0-notspecified
Nutaber of N-MIT program teachers from local community

and % _of total N-MIT teachers.

7.7 Number and Proportion of teachers and aides of sane

cultural backgroundezp-4t1. students:.
indicate specific percent on the blanh, or

if specified descriptively,
1-few
2-some
3-many

4-most
5-more than half
0-not specified

A = teachers
B = aides

pace 7
7.6 DO. %

..1:) 3

7.7 4o.

1q)B lc)

;;

no. op.temckerS
7.8- Teacher (ualificatismA - Training and mf)erience

TIndicate number of teachers with each qualification,7.
p-oject

if given)

n.s.-qualifications not spcified
0-previous courses not specified

1......teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

which (s)he will instruct
teacher must meet a specified level of cammunicative competence in

the non-English language determined by a structured imtervielifluyency
native-

3.___previous teaching through IT-MT (in country where it is a native/

language, in Peace Corps)
4.____previous teaching in local area/live in the co:I.:unity pelence

-aa-

5..__courses in 11-FilT language structure and uses/ linguistics or FL trainin

6. courses in 11-E literatur9' or literacy in aoanish

7:

o'

10._
11._
12._
13.__

15.._

8.0 STAFF DEMOPTIENT

Sae

arta .

:lust be bilingual
any previous education through h-EUT/content of courses learned through

courses in teaching ZSL/audio lingual approach
courses in methods of teaching N-MiT language/language development

courses in methods of teaching content (e.g. math)in N- MIT

_certification in ESL/or ezperience teaching :SL
_certification in teaching N-Eiff

cross cultural courses
courses in the cultural heritage; values,

other qualifications, specify

1P4.r11041114Wxr41.40,INA"414),
0 viiN r. 8-..c1 4,n4s

1

Sec 8.1
KE A.

b

0-No staff training mentioned
The. project is offering traj.P5-Ag.f9YtWIWP A. For B. For Para-

8-441.01A1MY0.119Ps.j.-0nAls. kl,t4 .f01?-01,411:1PYPq-s:TeAP;1.9XP professionals
(mark all that apply)

deep culture of N-MIT or

travel

t Cgrer,i40,4.4 (AA* er0414Mif

n.s.-Training indicated, but nature not specified
1-English as their second language

ghe teaching of .-471glish as a second language__
-X as their second language______
'he teaching of X as a second language

5-IIethods of teaching other academic subjects
6-1Iethods of teaching other academic subjects

in X language a

I



= aides
3-many
4-most
5-..more than half

0-not specified

7.8' TqapherQpglificgtions - Training and experience

TIndicate number of teachers with each qualification, .

if given)

n.s.-qualifications not spcified

0-previous courses not specified

1..,....teacher must meet a specified level of language proficiency on a

standardized proficiency test of the non-English language through

Which (s)he will instruct
teacher must ;meet a specified level

the non-Erglish language determined

3.____previous teaching through N- NIT (in

language, in Peace Corps)

__previous teaching in local aree/live

5, courses in IT-FET language structure

courses in N-E literatur,' oz literacy in Spanish

7. nust be bilingual
8.7=ty pzesvlioluste=ntgion4Tigoniliczyitrol:cof courses learnee through

10._____courses in methods of teaching N-FiT language/language development

11.___courses in methods of teaching content (e.g. math)in

12._____certification in ESL/or experience teaching :SL

13.____ certification in teaching N-EilT

14.___cross cultural courses
15...___courses in the cultural heritage, values, deep culture of N-.SIT or

_other oualifications, specify travel

Se4rnSi trtfamd i no t tarerq tr. 14, wi i4% prO4d4 inst

-D-oject

S,2e C t, fin.

no. ef--ka-cherS

09

-

of cotmiunicative competence in

by a structured intenrieWfluency
country where it is a native/native-

?etence

and usage' linguistics or FL trainin
in the catiunity

11--213

of v. r. f4 ci-v4c14n+s
8.0 STAFF DEVUOYI2NT

C, e.

0-No staff training mentioned
The project i.s.offerinc, training_ Soy. .tq.cliers A. For B. For Para-

and for paraarofossionals. t;kke ar?..?.s:Teackie;:cp pyofossionals

(mark all that apply)

8.1 A 1 04
B

n.s.-Training indicated, but nature not specified
1-English as their second language

g
the teaching of Lnglish as a second language._____.

-X as their second language , _

he teaching of X as a second language__..
5-:lethods of teaching other academic subjects
6-:.iethods of teaching other academic subjects
in X language

u.2 Stated ,pals of teacher tIsiniar are:
I ..-

8.2 II Students
I N-EMT II EMT

l-Understandiryf of socio-cultural values and practices oi.

2-Cross-cultural training
'-Sensitivity to ethnocentric ism and linguistic snobbery

iwareness o the social-emotional development of
ratef4es for accomodating the different learning
styles of i4-01 r

6-Strategies for cognitive development of
7-Strategies for reinforcing, the self-esteem of
8-Methods of cross-cultural teaching or teaching the
bicultural component
9-Formulation of pupil performance objectives
]C- Methods of evaluation of pupil performance objectives

rim+ tuulo.r11 Kb% krtd4,r 54-0.Ni( ot re 44, 41. a." CA"i 404i 0 IN et
List specific courses if given (or Xerox and attach

o.P i 1 rt&A.gt( 4:14-1.441, nit S

11

.11111=0.0
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Program Bilingual Counselor -

S. C, is a native Arizonan. He was born in the mining community
of Superior where he attended elementary and secondary public schools.

He received his Bachelor of Arts Degree in Elementary Education from
Northern Arizona University in 1958, and his Masters of Art Degree in
Guidance and Counseling from Arizona State University in 1965. He has
also completed extensive graduate work from %the University of Arizona.
Larry attended N.D.E.A. sponsored institutes in Adult Basic Education at
Portland State College in Portland, Oregon; California Western University
in San Diego, California; and Southwestern Cooperative Educational Laboratories
in Albuquerque, New Mexico.

He has taught twelve years in the Phoenix Public Schools; eight as a Fifth
Grade Teacher; two as a Seventh Grade Teacher; one as an Eighth Grade Teacher,
and one as a Counselor for Freshmen in the Bilingual Program. Mr. 6 C.'
has also taught evening classes in Adult Basic Education in the Phoenix
Union High School system for three years.

As an educator, Mr. 6.7-41., sees and understands the need for solutions
to the educational problems of the '-Alingual student of Mexican-Aperican
descent. His years of experience in working with the students has given him
a wealth of information in helping him and the Bilingual Program meet the
needs of the students.

Other Program Teachers

Other-teachers for the Bilingual Program will be identified. They must be able
to work with minorities. Preference will be given to applicants who have
sensitivity, understanding, and experience with the problems of the minority
students in the program.

They must' demonstrate an interest and involvement in the program, and be
willing to put in the long, hard hours that such a commitment dictates.

They must meet all the formal and legal qualifications of the school district
and State of Arizona.

-88-
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b. Individualization of Instruction for the 1970-1971 school year.

Methods to strengthen the individualization of instruction are
being incorporated into the second year of the Bilingual Program.
The 1970 Summer Workshop will be organized to provide In-Service
Training fcr teachers, teacher-aides, an: students in methods of
providing a student need-centered classroom.

Proposed changes will include consideration of the following:

1. Monolingual and Bilingual "one to one" teaching approaches)

2. Conversation groups,

3. Intensive individual tutoring by Bilingual teachers and
teacher-aides,

4.. Laboratory clasies for Monolingual students after regular
classes,

5. Clinical treatment of the students' needs in short sessions,

6. Additional individualized instruction programs.

c. In-Service Training for the 1970-1971 school year.

During the summer months a workshop will be conducted to plan the
program for the 1970-1971 school year. The workshop will be com-
posed of 9teachers, 4 tons.i41-1-4ot c/full-time teacher-aides,

. studentso parents, and other adult members
of the community. The coordinator of the Bilingual Program will
direct the activities of the workshop assisted by Phoenix Union
High School consultants.

The workshop will have fi',e aims:

1. To train teachers and teacher-aides for the specific task of
teaching bilinguals,

2. To orient the new teachers to the program,

3. To develop a curriculum and select materials for the second year,

4. To revise the objectives, curriculum or material used during the
last school year,

. To establish mean of commu i _
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b. Individualization of Instruction for the 1970-1971 school year.

Methods to strengthen the individualization of instruction are
being incorporated into the second year of the Bilingual Program.
The 1970 Summer Workshop will be organized to provide In-Service
Training fcr teachers, teacher-aides, an: students in methods of
providing a student need-centered classroom.

Proposed changes will include consideration of the following:
---------------

1. Monolingual and Bilingual "one to one" teaching approaches,

2. Conversation groups,

3. Intensive individual tutoring by Bilingual teachers and
teacher-aides,

4.. Laboratory classes for Monolingual students after regular
classes,

5. Clinical treatment of the students' needs in short sessions,

6. Additional individualized instruction programs.
1

c. In-Service Training for the 1970-1971 school year.

During the summer months a workshop will be conducted to plan the
program for the 1970-1971 school year. The workshop will be com-
posed of 9--1eachers: 4 tOrISIdiWAIrfull-time teacher-aides,

students; parents, and other adult members
of the community. The coordinator of the Bilingual Program will
direct the activities of the workshop assisted by Phoenix Union
High School consultants.

The workshop will have five aims:

1. To train teachers and teacher-aides for the specific task of
teaching bilinguals,

2. To orient the new teachers to the program,

3. To develop a curriculum and select materials for the second year,

4. To revise the objectives, curriculum or material used during the
last school year,

5. To establish means of communication with the future pupils and
their parents.

The length of this workshop will be three weeks, six hours each day.
Also, six in-service training sessions will be conducted during the
school year. The training sessions will be three and one-half days
each.

Illerr"r- 1"1".ftimmigippworrerwarn-rv* . -
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-AIDES:

k of Aide
.........1~1..-.41Ifid...

ne function of the teachers' aides will be to assist the teacher

in providing individual attention to students.

wific duties will include:

pintaining cleanliness in the classroom

'Donning messages and errands

teeping record of materials, textbooks, etc.

Helping teachers with everyday duties

faparing bulletin boards

Providing clerical services

Participating in school activities and field trips

Managing Auti.Vslals

Assisting in the grading of papers at,teacher's discretion

Tutoring at teacher's discretion

Helping the teacher become aware of the needs and problems of individual

students

Assisting teachers on home visits

Some of the teacher-aides atle parents which permits them to function in-

formally as liaison personnel in the community. Teacher-aides have been

encouraged, when feasible, to continue in higher education through special

coordination programs with the neighboring colleges and Arizona State

University which has organized a cooperative program for teacher-aides

'hereby they earn credit hours by working in the Program.

-84-

The function of the clerk will be to assist with correspondence, keeping

of records, and performing other necessary clerical duties for the Program.



Methods of Teacher Training: (Mark all that apply)

9 nurses
-experiential, teaching supervised by master teacher

orkshops where teachers offer suggestions to each other

-use of video-tapes of teachersfor feedback on how they are doing

cross-cultural sensitivity training, t-groups
interaction analysis (e.g. Flanders system)

7-other (specify)

8.4 Project provides, released time to teachers and paraproffesion 8.4 --1.-__

als for joint lesson plannim7: 1-yes 0-. not mentioned

8.5 Project provides for paraprofessionals to receive course credit 8.5 _f
toward eventual certification: 0-not mentioned

HoThTrtspecifir-

page 8

8.3 Sd SimP)

8.6 Paraprofessional's role: 8.E 4_44
1-teaching whole class
2-teaching small groups SA, X I rO X op 7c.
3-tutoring individually_

4-clerical
5-contributing to bi:ultural component
how ?

6-liaison with parents .1:1)%3

8.7 Iminingfiqrproket teachers, and_mrpurpfessionqls .giveiL.:44: 8.7 A 1,2

(mark all that apply)

0-not specified
1-University faculty
2-project's Master Teachers
3-project's teachers

4-other (specify)

A for teachers B for aides B I 1$

De_

no. %

8.8 Number and_ Proportion teacher training who 8.81 321906

1-bilingual 3 tr,...?:
2 v.

2-bicultural
.3-N-gaff (specify background)

8.9 Training ).s ,arovided:
1-during a summer session
2-during the academic year
3-other (specify)

8.10 E..ztent of training:

A1-approximately ecj.livalent to a

collego course
2-more tlan one course
3-less than one course

4-other (specify)

8.11 Number and propprtior_of
or:

0-not specified
1 -100%

2-more. than 75%

3 -50 -74

4-25-50;;

D (indicate no. of hours)

5 Meekly

6 monthly
7 bi-monthly

teachers attendin training:
if specified descriptively, indicate:

6-most
7-many
8-few
9-other (specify)

8.9 I a

8.10 I, 2
6-104-6

7

no. %

8.11 I+, 00



als forjoint lesson planning: 1-yes 0- not mentioned

8.5 p..mdpyt.provides for paraprofessionals to receive course credit 8.5 /
toward eventual certification: 0-not mentioned
How? (speciii)

8.6 Paraprofessional's role:

1-teaching whole class
2-teaching small groups
3-tutoring individually
4-clerical
5-contributing to bi:ultural component
how ?

8.0 AvA;t4

St*. wtv-ox to. 7c

6-liaison with parents .01%5

8.7 TKaiDiftg12E_Project teachers an
(mark all that apply)

0-not specified
1-University faculty
2-project's Hester Teachers
3-project's teachers
4-other (specify)

d_2Araprofunionals is given bv: 8.7 A 1 2
A for teachers B for aides B 1, 3

..
no. % ,

awe:

48.8 Number and Proportion of personnel giving teacher training_who 8.81 ..33

1-bilingual 3 BeA,
2-bicultural
3 -N sir (specify background)

8.9 Training is provided: 8.9
1-during a summer session
2-during the academic year
3-other (specify)

8.10 Fatent of training.:

A1-approximately equivalent to a
collep course

2-tore than one course
3-less than one course
4-other (specify)

B (indicate no. of hours)

5 __weekly
6 monthly
7 bi-monthly

8.10

7

no. 2;

8.11 klumberand_Troportianof teachers 1;ttgndilficbrE4111AIK: 8.11 .4.k. PA
or: if specified descriptively, indicate:

0-not specified 6-most
1 -100%

72-core than 75% 817
3-50-74% 9-other (specify)
4-25-5Z
5-1-24%

9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Mar!: all that apply)
CoN / 0-not mentioned

1-to N-1-21T language or dialect
Clip q Oto N -E21T students - expectations of achieveaent

3-to N-EliT culture
XVICI*

Cto I

taii2

eafter project training
rior to participation in bilingual project

(peter participation for a period of the in project

7-through a questionnaire
.

-4-other (specify)

Op. hi (114.r A 1+(t-w444. reward rea.G1NinA 4e-44-tc°
Flapiciors Aral cis"
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Teacher Objective la

During the first year of the program the teachers have -been evaluated in

accordance with System procedures. Therefore, there have been at least three

evaluations per teacher.

Although no systematic means for measuring teacher attitude was utilized this

year, a teacher attitude measurement device has been developed for next year.

To provide an initial frame of reference, form A of F. O. Miller's "Attitude

Toward Teaching Scale" will be administered to ali teachers and teacher-aides.

This will provide the information needed to deal effectively with the staff

in manners more pervasive than the mere presentation of material.

Secondly, to measure whether teacher and teacher-aide attitude changed appre-

ciably during the year, form B of the same instrument will be administered in

May of 1971, and the changes will be evaluated by use of the statistical t-test.

Although the original plan was to use the MTAI, recent literature indicates

that it is more appropriate for selecting "good" teachers than for measuring

attitudes. Thus, the Miller Test appears to be more appropriate for the pur-

poses outlined above.
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10.0 STAFF PATTELflS

10.1 Staffpatteals: (mark all that apply)10.2 Staff: 10.1

pgrnot specified bilingual teacher

LlPteam teaching ESL teacher

-cluster teaching ilingual coordinator

3- resource teacher aides or paraprofessionals

-other (specify) onsultant psychotherapist
or guidance counselor

6-other (specify)

10.3 Perage number of pupils per class: 10.3 ...a°

0-not specified

10.2 /12.4 3J.J4.41:

10.4 Averave number of aides cr -)ara.profeppionalsnerelass:

0-not specified

10.5 Avgraoulgi,tazse_IITIII1sa:hilinena1 pilipp,(.mppra-

0.Pfess&PnalP) PeX als.%
0-not specified

10.6 aide to _pupils_ Navin post difficulty in learning

is _Liven:

?individually
-in small groups

0-not specified

5.4t116. VeK01
Cop?

1105r
acher

-special remedial teacher
araprofessional

-parent tutor
7-older student tutor
8-peer tutor
9-not specified
10-no special help given

10.4 , (:'711)7

10.5

10.6 I,

11.0 INSTMCTIONAL COIXONMIT - DU-1TION AND =TENT OF BILINGUAL CO/TONENT.

11.1 Duration of. Bilingual Education (policy) I II

11.7:44g langwe will _be maintained in 2rogma: .02

(mark all that apply NENT

not specified host long

11 as the alternative language of learning

for as long as desired
2-as the medium of instruction for special

subject laatter (e.g. cultural heritage)

3-only for the length of time necessary for
the acquisition of sufficient English to

permit learning of academic content at an

acceptable level in English

DOIi

11.1

11.2 ;lox many years_ does .project stp..te. in_styuction 11.2 1

for, zroup. through 11-41T to continue?

0-not mentioned
if for a particular number of y
1 2 3 4 5 6 7 8 9 10 12 13

(if specified in terms of a condition, please state it -

e.g. "if a child begins learning in 11-L1Z and Eliglish in Pre-K.

N-fl 1T instruction should continue through high- school'')

11 tIt ih oh



10.3 ,f...ve).-21,2 nu., er of upils :per_

0-not specified

10.4 Average number of aides oraprofessionals per class:
0-not specified

10.5 Aii.er.n.k.a..4kizez 4f.11-IL7..ca..hilinguala_iLles _Car_ .pP TA -
arofespionals) per glas:

0-not specified

10.4. 1-- C71(0

10.5 I

10.6 i,:pecial aide_ to pupils Navin most difi iculty in learning. 10.6 31 Sill

is given:?individually by. Etcher

in sinall groups -special remedial teacher

0-not specified araprofessional
-parent tutor

5.4e v 7-older student tutor

Gd py 8-peer tutor
9-not specified
10-no special help given

11.0 INSTilUGTIONAL 001YONRIT - DU:ATId1 :,ND EKTEITT OF BILINGUAL CO/TONENT

11.1 Duratior. of Bilingual Education (policy)

lanp,,:uag_e will be maintained in 2roxy Ep
(mark all that applyr-

e5:ot specified how long

s the alternative languacs of learning
for as long as desired

2-as the nedilria of instruction for special

subject matter (e.g. cultural heritage)
3-only for the length of time necessary for

the acquisition of sufficient Itiglish to

permit learning of academic content at an
acceptab)e level in English

a :)W
NEW

E D011
ENE TOE'

11.1 I )(
:1W

11.2 Iiolr _man years, does. inject sti:.te. is o2tipal..for 11.2 IL_
for. .group. through lananaRe_ to. continue?

0-not mentioned
if for a particular number of yea st
1 2 3 4 5 6 7 8 9 10 12 13

(if specified in terms of a condition, please state it -

e.g. "if a child begins learning in il-Eid and English in Pre-K,
N-2111 irstrc- on should continue through high-school")

3y zi-A.niol yew-, st-tA.dtv,i-s opoy
=
=

Duration of

11.3 !Second
code:

for each
I i".-E DOta

Ii EDOCA.

Ii DOE/KENT

24 bi i h8 k& f) ra St f.cm( )(e col
'I Is

Bilingual Education (in practice) (Hark all that apply)

lairuage learninfr, is introducect.in which grade: 11.3 I

C= N.A. (if no aff) II

7
13= 14= I.Ii

grow2 H.A. Pre-i: K 1 2 3 4; 6- 7 8 ° 10 11 12



The some sources for personnel to provide ine.-:.Ldualized instruction
as were outlined in Objective - PROCESS lA arc applicable. In all
freshman English classes, students have been placed into one of three
groups, on the basis of their"ability to achieve. The class period
is divided into two approximately equal parts--one half devoted to
large group instruction, and one half to small group and individual
instruction. Assistance to the teacher was furnished by the regularly
assigned teacher aide, by a Co-Pilot Teacher during the first semester
only, and by tutors.

.

In Sophomore English classes, students were identified on an individual
basis for specialized instruction in much the same manner as was done
in Spanish classes. The numbers identified as needing individual
assistance, and the reasons given are as follow:

Number of Students
Period Needing Special

Attention

I. 2

1

Reason

Low Achievement
Reading Disability

2 2 Low Achievement

3 1 Spanish Monolingual
1 Superior Achievement

5 2 Reading Disability
2 Low Achievement

6 1 Superior Achievement

Total 12

Personnel who assisted in providing individualized assistance were
obtained through the same sources as were utilized for sophomore
English classes.

Analysis of time spent in various kinds of activities reveals that
efforts were made to accomplish this objective. In freshman English
Masses, approximately 50% of the class time was devoted to this
effort. The amount of time in sophomore English classes was less,
a conservative estimate being aprroximately 257.. 1
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-23.

(6) A source of concern for some staff members, both within the
Bilingual Program and outside of it, has been a perceived
dependence of some students on the program. Apparently there
are some students who feel comfortable within the confines of
the Bilingual Program and who are hesitant to participate in
classes and activities outside of it. Therefore, the Bilingual
Program has adopted a posture of "gradual weaning" whereby the
student will participate in only two Bilingual Program classes
by the Junior year. This will make it necessary for the student
to participate in classes and activities conducted by elements
of the school other than the Bilingual Program.

(0 General impact of program on participating groups based upon factors not
included in the formal evaluation design.

Two indicators of the general impact of the program which was not specified
in the formal evaluation design, but which would appear to be particularly
salient are dropout and attendance figures. Data for the first semester of
the'1970-71 school year reveal the following:

(1) Freshman Bilingual Program students averaged 16.18 days
absent, and of the 100 students who began the year, 2
have dropped out of school.

(2) The Freshman Comparison Group at Phoenix Union averaged
21.89 days absent, and 13 of the 100 students dropped
out of school.

(3) Of the 100 students selected for the Freshman Comparison
Group at South. Mountain High School, 11 have dropped out
of school and 19 either transferred or failed to enter
school after registration; of the 70 students remaining,
the average bsence rate was 6.23 days.

(4) Sophomore Bilingual Program students averaged 27.05 days
absent during first semester 1970-71, and 2 students
dropped out of school.

(5) Phoenix Union Sophomore Comparison Group students averaged
31.5 days absent, and 18 dropped out of school.

(6) South Mountain Sophomore Comparison Group students averaged
13.30 days absent, and 14 dropped out of school.

School and district administrative personnel agree that the inflated
attendance figures for Phoenix Union students are directly connected with
the October boycott of the school in which Mexican-American students
participated. Since this action did not involve South Mountain High School,

I



(6) A source of concern for some staff members, both within the
Bilingual Program and outside of it, has been a perceived
dependence of some students on the program. Apparently there
are some students who feel comfortable within the confines of
the Bilingual Program and who are hesitant to participate in
classes and activities outside of it. Therefore, the Bilingual
Program has adopted a posture of "gradual weaning" whereby the
student will participate in only two Bilingual Program classes
by the Junior year. This will make it necessary for the student
to participate in classes and activities conducted by elements
of the school other than the Bilingual Program.

(c) General impact of program on participating groups based upon factors not
included in the formal evaluation design.

Two indicators of the general impact of the program which was not specified
in the formal evaluation design, but which would appear to be particularly
salient are dropout and attendance figures. Data for the first semester of

the 1970-71 school year reveal the following:

(1) Freshman Bilingual Program students averaged 16.18 days
absent, and of the 100 students who began the year, 2
have dropped out of school.

(2) The Freshman Comparison Group at Phoenix Union averaged
21.89 days absent, and 13 of the 100 students dropped
out of school.

(3) Of the 100 students selected for the Freshman Comparison
Group at South Mountain High School, 11 have dropped out
of school and 19 either transferred or failed to enter
school after registration; of the 70 students remaining,
the average absence rate was 6.23 days.

(4) Sophomore Bilingual Program students averaged 27.05 days
absent during first semester 1970-71, and 2 students
dropped out of school.

(5) Phoenix Union Sophomore Comparison Group students averaged
31.5 days absent, and 18 dropped out of school.

(6) South Mountain Sophomore Comparison Group students averaged
13.30 days absent, and 14 dropped out of school.

School and district administrative personnel agree-that the inflated
attendance figures for Phoenix Union students are directly connected with
the October boycott of the school in which Mexican-American students
participated. Since this action did not involve South Mountain High School,
one would expect a much lower rate of absenteeism at South, and that-is
precisely what occured. However, data indicates that even though the rate
of absenteeism at Phoenix Union was unusually high, the Bilingual Program's

SivdeerK had f ewer drop c' 4S .

i;,
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11.4_ The cuauent, Diskiect. 34).k b_elin;-.9c1to. a, fp.tpx.e. P.i lingual
prog:4.-pkat_ the indip, ley.e.1.:. (ipd.ica.t.e specific, grade)

I 1:-.:', D011

. tUraVinoion.s00 grades
code: (if no E'L 1.3 4-6 7-C; 10-12 3.3-college

... . ......,

_-

III :::;:-DOLI/1711a1T_ ......, ..-...

code; 1College or University (Other professional training) 11.4 I .A).5
14=Tederal, State, or Private Vocational Job training

11.5 Second dolAinapt students is, 11.5 I /2.
projected through Firasie :

00 if 0 not grades
code: no ZIT specified 1 2 3 4 5 6 7 8 9 10 11

II FLIT
N-El iT/E Dom

11.6 Lparning_in their native lanag.e for lion-DIglish dopingtnt. 11.6 2-
students is 3_.72,jected through _grade:

C=not specified/Grade 1 2 3 4 5 6 7 8 5 10 11

11.7 The amount of instructional time in and through their native language
per -lay for N-EiiT students who are 11-E dominant is Set. XtroX .

code: C=not specified nFnath s = science ss = social studies42111 I, C14
C PI c%

11.7 11.8 11.9
iiin. per day Total Ifin. per Subjects taught % of time per day of
of instruction day of any in native lang. instructiot

thrDuziCiirrtIT ingtrugtisii_____________ t::,:rci,le11 11-ElIT

Pre r.: -Pie.f.
-,..........______ .... ,.._......________..........--...........___-___4"........_._-__........--.
1
2!
3'

5.

7

12
11.10 The amount of instructional thae in and through their native language

for N-12I students who are aiglish dominant is:

2

3

. . . .

10.4 NS S M
1 P 0 " 6s

4. .

.

6

1 8

11
12

code: 0 = not specified N.A. = not apAicable, no N-EliTo E dora students

11.10 11.11 11.12
Ian. per day Total ilin. per Subjects taught % of time per day of
of instruction day of any in native lang. instruction

-ir.t1 mai. /1.-Z j_

"I'
1 i

truc.t.5-.0P.

1

through N-ZIT
Preh i. i Pre li :

2 ' !
1

i 1

!-, .- -

4
t 4

5 . , .. ... ... . . . 4 ... i 5

:2

ti



11.5 Second languake Xea.rning. for_,l glise dop_inant...students. is. 11.5 17 /
wojected through

00 if 0 not grades
code: no 22iT specified 1 2 3 4 5 6 7 8 9 10 11

I I Et IT
ii, N-t, iT/E Dom

11.6 liparnim_intheir native language for Pon-ael_ish dopiipant 11.6 I a
students is rejected_ throurh

C=not,' specifie Grade 1 2 3 4 5 6 7 8 9 10 11

11.7 The amount of instructional time in and through their
per lay for 11-31T students who are 14-E dominant Is

code: 0=not specified m=neth s = science ss = social

native language
Sgt. XerOX .

st ud es+2a- 1
C. 6

11.7 11.8 11.9
iiin. per day Total Min. per Subjects taught % of time per day of
of instruction day of any in native lang. inatructich
;thrgugh21-Liff.__________j,nst,ru.ction thrcrgh II-EliT

r.--,

;I
A- I - .... ..-.............- ... - .- . . .. -..--. . - . - , ..................4.. . . - . - ....... , . -

2! .s. 2

4
5.

71..

3
4
5
6
7

'18
.. (S51 M.

.

ARO .1 /0 1.6S Tr% *** . ,.." ..

12
_ *** *** .

12
11.10 The amount of instructional time in and through their native language

for N-Iir-T students who are aglish dominant, is:

PreK

code: 0 = not specified N.A. = not applicable, no N-EliT, E dora students

11.10
i:in. per day Total iiin. per
of instruction day of any
pr.ougb. .11.-Z .

1 S
_ .

4.
3
4 .

6

7 - .. .... . .

11.11 11.12
Subjects taught % of time per day of
in native lang. instruction

through. p,zig

..... . .. .......
Pre

5
6

.: .... .. ..... . 7. .

. .

5.. . ..... .

10

.. ..... . ,
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11.13 143Kozra,n.s one -tray - only non-English ::other Tongue 11.13
students (including N- IT- English dominant). Engifsh
iiother tongue students do Apt, receive instruction in
a second language

0-no English ilother tongue students
2- 2 way - Ea learn the second language

11.14 The anount of instructional time in and trough their second language
for pupils who are native speakers of English is:

code: 0 = not specified N.A. = not no English IIT students

11.1511.14 11.16
iiin. per day Total min. per Subjects taught t of tine per day
of instruction day of any in second lang. of instruction
tyro -h N-iiiT instruction through.A-4J... -.

PreK ;_

"

. Pre K
1 r

i 1 . ,.

2
.. i 2

$3. ...

.e,..:: ..

5
6 ,

1

,.... ' 46

9 ./4S... .. , . .1:. OS
8

... , .... j ..., .

. ..e"
S. $0 qi

10 . N s . . ! A s i /vs ',, 10 50 'A
11 i

'1 I.

11t.- - , .. .. , ... ,- -, i ... ....
tt

'12 o

.rf is Vevry smarty SOS it" 411 cylassei" (#rctic-vcitifetc)
11.17 Iii e.4 91"PAPAnkt?!11311aTZP.P.PAEP.2).Z.beA.01P.K.A.P.4/10:17:844. 11.17

in the classroom (mar!: all that apply)
---4-0-1; C

0-not specified

1-languages are never mi::ed by either the teacher, aide or the
pupil in any one class period; only one language is used.
Orthe second language is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupils.are allowed to usa either native or second language.

4-the teacher uses only one language; however, the aide or para-
p:oiessional uses another during the sane class period; students
nay use either.

the teacher reinforces any conversation initiate,. by the child
through the use of whichever language the child has used at the time.

Qconstant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the sane material for 11-ZIT pupils.

8-other (summarize)

12.0 EETHODS OF SECOND LANGUAGE TEACHING

("Cole.: all that apply; some projects nay use a combination 12.0 1

of methods)

21.d 94inipal habit skills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student

a.m.



la n. per day Total min. per - Subjects taught ?:, of tine 2E.: guy

of instruction day of any in second lang. of instruction

thF0.11k4 N-MT instruction through,A-4:i

h
Prei: :Pre X

-
4

.1 ,

2

3 _ . , ..... . , . , , ....... ... ..

4 .,. i

5 -
1

!

6 , . ... .. . , .. .

7 '
. , . , , .. 1

i 2

,,.. , 3.

:4. .. ...
.... . 5.....

I 6_
'.7...,...r , ,
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10 % .-, A .S . , .. . . . _ ! ,. N. S .

i n 5 lo 50 le
..

11 1 ..11 it

12 I. ......... ...1..,
., .... ..... , .

12 0
i(- .1_rr i s v tvry nuirly so ty. h- allI i 4.-1 RISS i is; (AA' Cifciticec)

11.17 1E24 P.KAPPALAI,A401ALPAIzA0.1.M.:b.P.A.OLPY: 9...Y14/044P. 11.17
in the classroom (marl: all that apply) ,.#4.4

0-not specified
1-languages are never mined by either the teacher, aide or the
pupil in any one class period; only one language is used.
the second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period;
pupilsare allowed to use either native or second language.

4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period;'students
nay use either.

&the teacher reinforces any conversation initiated by the child
..,through the use of whichever language the child has used at the time.

constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates
the same material for 1I- IT pupils.

8-other (snrinArize)

12.0 121HODS OF SECOND LANGUAGE TEACHING

(liar:: all that apply; some projects nay use a combination
of methods)

udio-lingual habit shills or behavioral approach. EMphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

2:11"PRPforPla0-PPAk790.g.Pit:P/PLWYP?eh.

Acquiring an understanding of the structural patterns or
gramiatical rules of a language.

12.0
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2a-inductive -generative approach: through listening to communication,
perhaps of peers, and attempting the new language in situations which
call for the student to generate sentences - test his understanding.
(the way native language is acquired)

Includes direct association between object, picture or action and
word in second language.

2b-deductive - the cognitive code approach: through initial formal

study and analysis of grammatical structures, then applying them through
examples, i.e. answering questions, or transforming affirmative sentences
to negative, declarative to interrogative, active to passive.

3-Grammar - Translation ilethod

Formal study of rules of grammar and translation from first language
to second. EMphasis on reading in second language rather than using
it for oral communication.

13.0 DMINLITT AND SECOND LANGUAGE SKILLS SEQUENCE

AL 11* Language Skills Sequence
( *Audiolingual liethod: listening, speaking,

I

reading and writing)
II

Eng dom
students

A in dom B in
lang second

lang

Non Eng dam
students

A in don B in
lang second

lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 IB
skills are learned: IIB

13.1 Second language listening-speaking

1-concurrently with dominant lancuace
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in doninant lancuage

3-a specified period of time after
listening-speaking skills in dor:inc.:at
languaFA taught

13.2 laal sequence followed:

1-Listening-speaking proficiency
precedes introduction of reading

2-2eading is taught concurrently
with listening - speaking skills

3-Learning to read overlaps learning
of listening - speaking shills

4-There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:
1-measure of listening-speaking

proficiency
2-informal assessment by teacher

A

....dm

x

- _ 1-

.X .

13.2 IA 2
IB ar.

TIA
IIB-12-

13.3 IA
TB.

ITB



to negative, declarative to interrogative, active to passive.

3-Grammar - Tranplation ilethod
Formal study of rules of grammar and translation from first language
to second. Ebphasis on reading in second language rather than using
it for oral communication.

13.0 DCEINANT AND SECOND LANGUAGE SKILLS SEQUENCE

AL_M* Language Skills Sequence
(*Audiolingual Method: listening, speaking, reading and writing)

I II

Non Erg dom Eng dom

students students
A in don B in A in dom B in

lang second lang second
lang lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening- speaking 13.1 IB I

shills are learned: IIB

1-concurrently with dominant lanc;uage
listening-speaking shills

2-after a specified level of compe-
tency achieved in listening - speaking
skills in dominant lancuage

3-a specified period of time after
listening-speahing skills in domincnt
languaA taught

13.2 ALM sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading

2- leading is taught concurrently
with listening-speaking skills

3-Learning to read overlaps learning
of listening-speaking shills al.... -0

4-There is same overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:
1-aileasure of'listening-speaking

proficiency
2- informal assessment by teacher

. X _X

.1110. Y. ...m.o.

13.2 IA
IB Ai,
IIA

13.3 IA i

IB

III 1M,
IIB

13.4 Second language reading skills 13.1, IB
are learned: IIB I

1-concurrently with learning to read
in dominant language _X

2-after a specifies Level of dominant
language reading competence
achievement

3-a specified period of tine after

x2arninc to read in dominant language
(e.g. a specific grade)

4-before learninG to read in dominant

language

NM.



13.5 Reading is introduced:
A-individually, when child is ready

or at a specific time during grade: .N

1

2

3

13.6 -.Leading readiness is determined by:

1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

)age 13
I II

Non Eng dam Eng dam
students apadents
A B A. B

dom second don second
lang lang lang lang

MM.

...Ma

mama .0.00

MMIMM8

IB...MY

IIA
IIB

Wu. ...a.m.

amaaaal

MaMam

13.6 IA_
1B T

Iii-r
I1B--T--

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB 9
SECOND language is expected: IIB=.

1-in the first grade
2-second grade
3-third grade
4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEOATION OF SECOND LANGUAGE LEA ZING WITH OTHER LEARNING: 14.0 I 2) 4,
(mark all that apply) II 1

I= N-E II= E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speaLing stu-
dents; the second language is not used
as a medium of instructicn for other
subju.tts.

2-Second language learning is both a 3ep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegv.ted with the learning of oourse
contt (such as social studies) or as
a medium of cognitive development.

4-Academic content taught in the native



3

13.6 7:eading readiness is determined by:

1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade

0..

11

..........

13.6 IA__ I._
ID T

I IAr-
Ili. 1

13.7 IA q

3-in third grade
4-in fourth grade

...........

IIB 9
5-in fifth grade
6-in sixth grade
7-other (specify) 1

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fifth grade
6-sixth grade
7-other (specify)

14.0 INTEGRATION OF SECOND LANGUAGE LEARNING WITH OTHER LEARNING: 14.0
(mark all that apply) II 1

I = N-E II= E
dom dom
students students

1-Second language learning is only a sep-
arate subject for English-speahing stu-
dents; the second language is not used
as a medium of instruction for other
subjects.

2-Second language learning is bebbra sep-
arato subject and also a Ledium of
instruction for other subjects.

3-Second language learning is always in-
tegr:ted with the learning of oourse
contt,:at (such as social studies) or as

a medium of cognitive development.

4-Academic content taught in the native
language is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language). MINON

5-Different academic content is taught
in the second language from that which
is taught in the native language.

C %AA twroMA

0-not specified 114 +
tin claiWk9kOsIACIL

6-ether (specify)

1

_X _X

111 0/1,

...



15.0 TREATIOTT OF CHILD'S LANGUAGE:

:)age 14

I II t
15.0 IA

Hon Eng. dom. Eng. dom. rg--W
4.1142121PL- students IIA--1X-

A -in dom. B 2nd A B 2nd IIB---12.

lang. lang. 8flg, lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of tne standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected -
the teacher points out errors and
detionstrates the standard form.

3-Other (specify)

0-Not specified

16.0 MATEMALS

16.1 Reading Materials -Typos
Reading Materials are: (mark all that apply)
1-Linguistically based

(Herrin or Miami Linguistic
readers, ITA, etc.) 16.1 IA__ la II: IB_

2-Basal readers

3-Dialect readers

4-aperience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1 16.2 'AAA
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

11.11,

101

111111

.01111m.

O.! MIIIMON

.11=11018 4.10.11.11.

(2.7.0%ne ;, on .7f.no )

16.3 The following are techniques and materials used Or second language learning:
0-none specified
1-pattern drills
2-dia:og memorization M
3-choral repetition

4-songs
rogra: raed instruction16.yz. ("Ai-e -AL

-stories read to children" AUDIO VISUAL ,tIDE5
filnstrips _A.

N

8-flannel or magnetic aoards
9-realia, graphic displays
Brecords, tapes
listening centers

12-multi-media approach



aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
daonstrates the standard fom.

3-Other (specify)

0-Not specified

16.0 MATERIALS

16.1 Beading Materials -Typ ©s

Reading Materials are: (mark all that apply)

1-Linguistically based
(ilerrill or Miami Linguistic

readers, ITA, etc.) 16.1 IA,-__,

2-Basal readers

3-Dialect readers

4-Experience charts (stories
dictated by children)

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IAA/1
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

(1'Lone ,, 07. -)

16.3 The following are techniques and materials used for second language learning:

0-none specified
1-pattern drills 11
2-die og memorization
3-choral repetition
4-songs

roGra:raed instruction415.WW6er -4L
-stories read to children

AUDIO VISUAL AIDES
vAfilms, filmstrips A
8-flannel or magnetic ooards
9-realia, graphic displays
grecords, tapes X
listening centers 111.

12- multi -media approach

EXperiential:
13-role playing
14-puppetry
15-experience charts
16-primary typewriter - .lib
17-learning through direct experience

with materials e.g. Montessori
18-activity centers-chosen by child
19-other (specify) . 00,i0

Learning outside the classroom:
(afield trips

21- suggested TV programs OMMIIMMO

22-,,tht,r (specify)

alwals. 111.11

Ilimill Y...

111111MO

19

5



lack
, 1-by age

15-a-rp 2-by native language

3-by dominant language
4 -by language proficiency

(ex. level of reading shill)/
n.a. not applicable

(no E.dom/NEHT)

page 15

16.4 The sources of Non- English materials and textbooks are: 16.4_ 0.1)21) CI
(mark all that apply)

..'
0-not specified
(C4arewritten.by native speakers of that language
2 -comma,-ially prepared and published in countries where
N-E is the native language

$1

eveloped by the project's own bilingual staff .

eveloped by the staff of another bilingual project (specify which)
-developed in conjenction with project parents (set xerbx -7

6-developed by or with members of N -ENT community
7-are culturally appropriate for N-E culture el q - Vt. )

(specify how this is determined)
are cross cultural

Ocommercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculdn
12-other (specify)

0-not specified
component are: RDAs. r OA, a 01'4" r t i °I.% "44 iLdrfe1/47$1,

16.5 The specific bilingual/bicultural materials used in tip language 16.5

Ft S lAi1 -xerox att...ched-page and document
, g

17.0 STUD 1T GROUPING
C.Ohi' TO% tilt re4.4 i bui ce-DL.)cilloi c... f. 5-

Au. d t. CeoL) u_t_. erbitisk
17.1 Student grouping; mixed or separated into dominant Ian ge

ntens i v 4.. Cjor 14- ..0
17.1 I _.

groups: (mark all that apply)
0-not specified

12112112222141.1In1211-2019ups.are:
1-always mixed for all learning
2 -mixed for language learning
3-mixed for some academic subject learning,
4 -Ltxed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learn:mg into dominant
language groups

7-never nixed for language or other academic learning
8-other (specify)

n.a. - (no .:rf stue.erlts)

17.2 Students are grouped for language instruction: 17.2 A 8j 3 13
(mark all that apply) A-more than iF the time B Less than 11- the time

0-not specified
1-total class
2-small groups (specify size) $i

3-individual instruction ...-4...., c.4m. e. Ito_

17.3 Criteria for grouping: Students She ,4 EiRp 1SL
0-not specified I Non Ehg II Eng dom 11,1Eng dom

dom MIT -NEN

w.mil
..411111.111IY.

1 E4.0 TUTORING

...owlebas

OmmIldadiaim.

0.1111..01.1.

ammilmmIIMM ylimmIlmmIMSO

'71 e



I

(specify how this is determined)

U*-are

cross cultural

commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

Raftrio,15 Ficrts (Coy rcriCilCf
16.5 The specific bilingual/bicultural materials used in tip language 16.5

component are:
0-not specified a uey,
1-xerox att..ched-page ana document Pe, LJ

C 15. FY
17.0 STUDENT GROUPING

(eh* rot14.4 Read (elm.)
1414 dt.x CeoL)

caJaprpc. LI>
17.1 Student grouping; mixed or separated into dominant fang 17.1, I

groups: (mark all that apply)
0-not specified
Pupils of both linguistic groups are:
1-always mixed for all learning
2111ixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never mixed for language or other academic learning
8-other (specify)

n.a. - (no students)

17.2 Students are grouped for language instruction:
(mark all that apply) A-more than the time
0-not specified
1-total class
2-small groups (specify size) ___
3-individual instruction

17.3 Criteria for grouping:
0-not specified

le.gb)(
1-by age
2-by native language
3-by dominant language

4-by language proficiency
(ex. level of reading skill) )(

n.a. not applicable
(no E.dom/NEHT)

I Non Eng
dom

.111....

1e.0 TUTORING

17.2 ACI4%3ES
B Less than 2 the time

Students
II Eng dom r!lErig dom

MIT

11.=.

118.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified

1-int.r-ethnic (NLIEM:student tutors AT students)
2-irtra-ethnic (N-7EMT student tutors N -SIT)
3-done by older. children (cross age)

4-done by peeks ("same age)
5-other (specify)

c4,A e ilci
5e yERpi iSL

Cunt, e g,

18.1

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
0-area not specified 18.2 1;11,461

nter-ethnic (N-LIT aide tutors LUT student
f in the anqusition of native language shills
tin the acqusition of second language shills

n other academic subjects

Cp.(
S )4*.oe o 1( "C.



ASSURANCE OF 1970-1971
EVALUATION DESIGN

The 1970-71 Bilingual
program at Phoenix Union High School will be open to

students of diversified ethnic backgrounds. Therefore, product and process
evaluation procedures will be invalidated unless certain variables whichare not germane to an exclusive

Mexican-American population are controlled.
The folloWnI is assurance that the variables will be controlled in thewrier out aed below. The criteria for selection listed on page ninety-six (96) of the continuation

document will serve as guiding principles to
the overall evaluation design.

1. Ethnic proportions will be identical for both control and experi-mental groups. An experimental
group will be formulated from the

list of volunteers, the ethnic makeup determined, and a controlgroup selected on the basis of the results.

2. Every attempt will be made to insute that the experimental andcontrol groups will be statistically comparable, in terms of aca-den,: achievement.

3. Since both schools will contain students fluent or not fluent inSpanish, proficiency in Spanish constitutes a variable which mustbe considered.

By means of diagnostic tests, Spanish
proficiency will be determined, andstudents will be scheduled into

appropriate English classes on the basis of
test results. In addition, test results will be used as one basis for theindividualization of instruction.

Every effort will be made to insure that the control and experimental groups
contain equal numbers of those fluent or not fluent in Spanish.



-8-

The same sources for personnel to provide individualized instruction

js were outlined in Objective - PROCESS lA are applicable. In all

freshman
English classes, students have been placed into one of three

croups, on the basis of their ability to achieve. The class period

is divided into two approximately equal parts one half devoted to

large group
instruction, and one half to small group and individual

instruction.
Assistance to the teacher was furnished by the regularly

assigned teacher aide, by a Co-Pilot Teacher during the first semester

only, and by tutors.

In Sophomore English classes, students were identified on an individual

basis for specialized instruction in much the same manner as was done

in Spanish classes. The numbers identified as needing individual

assistance, and the reasons given are as follow:

Number of Students

Period Needing Special
Attention

1

2

3

5 2

2

6 1

Total 12

2

1

2

1

1

Reasor

Low Achievement
Reading Disability

Low Achievement

Spanish Monolingual
Superior Achievement

Reading Disability
Low Achievement

Superior Achievement

Personnel who assisted in providing individualized assistance were

obtained through the sap- sources as were utilized for sophomore

English classes.

,Analysis of time spent in various kinds of activities reveals that

efforts were made to accomplish-this objective. In freshman English

classes, approximately 50% of the class time was devoted to this

effort. The amount of time in sophomore English classes was less,

a conservative estimate being approximately 25%.
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18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

Parents are trained to become tutors for their children:
3-in the home by a home - visiting teacher

4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents
8-other (specify)

19.0 CURRICULIR: PATTEldiS

page 16

18.3 Na

19.0

The stated curriculum pattern of the bilingual project:
1-Except for inclusion of N-ET instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

-flexible or modular scheduling

1

small group instruction) 11 rou6p 14'A-4 in
'ndividualized learning . iimAiivieguwil SW iNSft1A.

6-open classroom
7-guided discovery and inquiry

* (B11.a curriculum which is both child and subject-centered
9-others (specify)
10-if the program includes activities which complement

experiences children encounter in the home, community
and through mass media i.e. TV, describe below: cA,Au.ond Lni ihvolvevrtent lin planninj of c""".

20.0 COGNITIVE DEVE,OPHENT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-notor development

2-non-verbal materials, such as Nontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experimental, on by child with teacher's
guidance rather than t-acher dc:onstration.

6-direct experience of math through discovery ratier than instruction
7-other (specify or xerox) p. no. and document:



7-materials are provided for use in home by parents
8-other (specify)

19.0 CURRICULUM PATTERNS

ce Jsca e

Cant. P.. it ck.

, 0 Ail; S'
ThP stated....,cumiculum _pattern of the bila.lipci:
1-EXcept for inclusion of N-EHT instruction the curriculum is

otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day

small
-flexible or modular scheduling
small group instruction) iroup 4r4uAil in
individualized learning . ir4i1,64i44( SW ituOtlx

J6-open classroom
7-guided discovery and inquiry

* (.a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:
h vo I v Pr% tint in pla of

20.0 COGNITIVE DEVU,OPillid'iT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 rl.cx.
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as flontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actual objects to learn classification;
groupinobjects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experimentation

by child with teacher's
guidance rather than t-acher dc-:on stration.

6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

20.2 Cognitive development in later grades (grade 4 and above)
0-method not mentioned
1-specify or xerox p. no. and document
n.a. -no grade 4 or later grades

Sty Kt,n X I
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14.

CLASSROOM PROCEDURES

The class periods will have a theoretical duration of fifty minutes,
each with enough flexibility to accommodate student needs. Class
periods will be flexible to provide for individual attention.

The English, second language class, will be conducted in English with
the freedom to use Spanish when necessary for the understanding of
concepts and to speed the learning process.

The reading class will be closely related to E.S.L., and will give
attention to the areas needing correction in English and Spanish.
The content of the reading class will be coordinated with social
studies, Spanish, and English.

The Spanish class will be conducted in Spanish with the freedom to
use English for the correction of idiomatic expressions and false
cognates.

The social studies program will be taught in units of Spanish and
English. The exact length of time has not been determined. Research
in theories of learning is being investigated to determine the most
effective time sequences. The preliminary investigations point towards
short units in each language. The exact time sequence will be determined
in the summer workshop.

The students will be involved in group study and individual self-
instruction.

It is the hope of this project to interest the students in the formation
of:

1. An Intercultural Development Club with the purpose of bringing
a universal interest in other cultures.

2. A Mexican-American Literary Club with the purpose of interesting
the students in writing bilingually, as well as to publish a
bilingual journal for students and the community.

3. Art and Song Club with the purpose to interest the students in
. cultivating Mexican-American folklore.

The students will be urged to participate in community organizations as
representatives of Phoenix Union High School.

The bilingual program will participate in field trips, and will utilize
the experiences in all classes simultaneously in order to reinforce con=-
cepts in English and Spanish.



404;16Atiatfoda.,..1.4.p*Pkaie,,,,e:. 9,.0,",- -s t I. t k

"III 11164 illlabII MI* I k
*.1A"i6146".

coLANCE OF 1970-1971 EVALUATION DESIGN

1970-71 Bilingual program at Phoenix Union High School will be open to
students of diversified ethnic%backgrounds. Therefore, product and process
valuation procedures will be invalidated unless certain variables which
Age not germane to an exclusive Mexican-American population

are controlled.

following is assurance that the variables will be controlled in the
finer outlined below. The criteria for selection listed on page ninety-

six (96) of the continuation document will serve as guiding principles to
'la overall evaluation design.

1. Ethnic proportions will be identical for both control and experi-
mental groups. An experimental group will be formulated from the
list of volunteers, the ethnic makeup determined, and a control
group selected on the basis of the results.

2. Every attempt will be made to insure that the experimental and
control groups will be statistically comparable, in terms of aca-
demic achievement.

3. Since both schools will contain students fluent or not fluent in
Spanish, proficiency in Spanish constitutes a variable which must
be considered.

means of diagnostic tests, Spanish proficiency will be determined, and
tudents will be scheduled into appropriate English classes on the basis of
st results. In addition, test results will be used as one basis for the
ividualization of instruction.

ety effort will be made to insure that the control and experimental groups
ntain equal numbers of those fluent or not fluent in Spanish.

-11 a-



Auect/oto
A 2 -- PROGRAM GOALS AND OBJECTIVES FOR 1969-1970

dent

1. Goal: To develop greater coAniti4machievement in Spanish, English, and
Spanish-American history.

Program Objectives:

a. The students will increase their comprehension of the Spanish lan-
guage as measured by the pre-post s,ores on the Modern Language
Association Foreign Language TeAt.

b. Students will -increase thei: comprehension of the English language
as measured by'pre-post scores on a standardized test.

c. Students will demonstrate their comprehension of information and
concepts of Mexican (Latin) - American history and culture as
measured by their performance scores on a teacher-prepared test
covering the selected units of content.

d. Students will increase their reading proficiency in Spanish and
English as measured by the Davis Reading Test and by a form of the
Davis Reading Test that has been translated into Spanish.

e. Students will increase their knowledge of mathematics as measured
by the Stanford Achievement Test for Math, and by teacher developed
tests.

Goal: To develop positive attitudes toward the Spanish-American cultures.

Program Objective:

The student will develop a positive attitude toward the Spanish-
American and American culture as determined by responses on atti-
tude inventories to be administered at intervals throughout the
program.

Goal: To improve the students' self-concept as bilingual members of
society.

Program Objective:

The student'will develop positive attitwes toward himself as a
bilingual member of society as determined by his responses on pre-
post attitude inventories.

Goal: To develop student responsibility toward ;elf, others, and
society.

Program Objective:

The student will develop positive gHtudes issord (tlf, peers,
teachers, and community as measured by his testonscs (scores) on
pre-post administrations of an atttlwde invert+07.
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page 17

21.0 /3/MI

Stated methods of project compenent expected to increase self-esteem:
no- self - esteem not mentioned as an objective

0- self - esteem is an objective but methods not specified

Teacher encourages pupil to verbally express his feelings:
1-through role-playing
2-puppetry

3-language-experience approach: students dictate stories from
their own experience

4-teacher accepts, acknowledges ideas and feelings
5-teacher encourages non-verbal expression of child's feelings
through painting, music, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher; their actions are
discussed and the children are encouraged not to make fun of
"different" ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts are encouraged

`other (specify) (xerox or summarize) document page #
texnnsi aloou' Ht,w-Awn c.4.43tutral 4.* pr.; a L.; b., his 44mst iir

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:

10-pupils act as tutors for other pupils S Vero tg dL
11 -pulls have some options in choice of curriculum
1 - upils choose activities from a variety of interest centers

lder pulls participate in curriculum planning and/or
development

upils write a bilingliP1 newspaper for dissemination to the
cornauni ty

15-other (specify)

22.0 LEARNING STPATEGIES

11. exuslo 5 payvisil DANA 34-4ictn cc 04-6 r)s. AD Amer. W.60
22.0

1-The project mentions the following specific ]earning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example; Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTWAL COMPONENT

23.1 This program is:
1- bilingual alone

2-bilingual and bicultural
3-bilingual and multicultural

23.1 3



4-teacher accepts, aclalowledges laces c.na feelins

5-teacher encourages non-verbal expression of child's feelings

through painting, music, dancing
6-teacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the Children are encouraged not to make fun of

"different" ways
7;-teacher provides experiences leading to competency and

success
8-teacher provides experiences where occasional failur: is

acknowledged as part of everyone's experience; second
attempts are encouraged

-other (specify) (xerox or summarize) document page rr

texn.wit canwt HeN-Arn (.1.4.1.110-0.1 titrA`Ams pridt.ih %.Nis at"' al
Teacher provides experiences in pupil self-direction and acceptance of

responsibility, such as:
10-pupils act as tutors for other pupils
11 -pulls have some options in choice of curriculum

1 upils choose activities from a variety of interest centers

lder pulls participate in curriculum planning and/Or

development
upils write a bilingual newspaper for dissemination to the

community

. 15-other (specify)
lk ax4 5 focry;Sh mind an i CC n4-cADvA; s. ao Arvier. 6144-0,d

22.0 LEARNING STRATEGIES 22.0 C)

Set. Vero

1-The project nentions the following specific ]earning; strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, MOW about freely or sit in a circle or

horseshoe rather than sit in row, has been found more effective.

0-none mentioned

23.0 BICULTIELIL COTOITMT

23.1 This program is:
1-bilingual alone
2-bilingual and bicultural
3-bilingual and multicultural
0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program
5-art, posters, reanat crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated
7-other (specify)

23.1 3
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23.2 Cross-cultural awareness:
23.2 I

If project mentions specific values or nodes of behavior of

N-iIT culture, please summarize below: (or attach xerox)

found in document ./010.% rijkpage
0-not mentioned

Sce.... )(v.-re 1 el

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox-document page / #)

0-none mentioned

23.4 In the bicultural compenent knowledge of the N -ET culture 23.44/ 47
involves (marl: all that apply)

no bicultural component mentioned

1 umanistic aspects of culture: ideals and values, literature

(oral or written), achievement of particular people or politcal

movements
(Daistorical-cultural heritage of the past--contributions to art

and science
-'Deept culture: family patterns and contemporary way of life.

4- of surface aspects of a country -- geography, dates

of holidays etc.

6A- specific culture only e.g. one Indian tribe
arious cultures of same ethnic/linguistic group (i.e. Spanis

peaking peoples)
third culture different from klEar or an

-Other (specify)

23.5 American culture is defined:
0-not specified
1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralism of America!--multicultural

contributions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or

elaborate in your own words
4. hp A(

24.0 C0 IUiIITY CLITONETT

24.1 Bilingual libraries are provided for:

0-group not specified
1-project children
2-adults of the project community
3-teachers
no-bilingual library not mentioned

23.5 a

24.1 r1O

_ Atudinn libTarir is orovided for: _24.2
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23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox-document page /`)

0-none mentioned

23.4 In the bicultural compenent knowledge of the N-1111 culture 23.4.1.4!AL41 "7'
involves (nark all that apply)

- .

L.no bicultural component mentioned

16umanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
movements
)Historical-cultural hel-itage of the past--contributions to art

and science
-'Deep' culture: family patterns and contemporary way of life.

temization of surface aspects of a country--geoeraphy, dates
of holidays etc.

-A specific culture only e.g. one Indian tribe
arious cultures of same ethnic/linguistic group (i.e. Spanish -
peaking peoples)
third culture different from MT or EHT

-Other (specify)

23.5 American culture is defined:
0-not specified
1-narrowly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisca of America,-multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your oun words

e,, c r 0 X

24.0 COI li anTITY COIETNENT

24.1 Bilingual libraries are provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-bilingual library not mentioned

24.2 An ethic studies library is provided for:
0-group not specified
1-project children
2-adults of the project community
3-teachers

no-ethnic EtAies library not mentioned

23.5 a

24.2_ la/2_
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an Anglo. But his wishes cannot change physical features, con-
ceptual and speech patterns, and cultural heritage. He soon
finds he is plot an Anglo. He realizes that even his close
friends accept him for what he is, a Mexican-American. He is
faced with the decision of trying to be something he is not
or accepting his Mexican-American heritage with its correspond-
ing vacuum.

His despair grows with lack of identity. Out of this lack of
identification flows a deep feeling of frustration. If he "is

CorVC-6',C7- nobody," and if he comes from such "unworthy people," why should
he want to emulate his past? Haven't the Anglos been the "masters
of the world?" It is necessary to give this person an opportunity
to create a better image of himself and his people.

Fortunately, the Mexican-American has a glorious past both in his
Spanish and Indian ancestry which, when known and understood, can
make him proud of being a Mexican-American. The Phoenix Union
High.School bilingual program sees the need to give the student

ra feeling of universality with all mankind by giving him pride
--through his own identity.

Americanism

The Mexican-American is not aware of his contributions. This adds
to his discontent. Identity and pride can be given by bringing
the Mexican-Americah contributions in American history to the
Mexican-American and the other ethnic groups of the schools.

IFor example, the original colonies were nut thirteen only, but
i many more. The colony of New Mexico was established more than
1 twenty years before New England. Spanish Florida was colonized

almost half a century before Jamestown. The contributions of
the Spanish and Mexican people enrich the American nation. The
study of these many contributions in the bilingual program will
help both Anglos and Mexican-Americans gain renewed respect for
one another and help many disadvantaged Americans make impor-
tant contributions.

2. COMPOSITION OF TARGET AREA

Approximately eighty-five (85) percent of the students from
families of Mexican-American descent inl2hoenix are enrolled
in three of ten high schools. These high schools are Phoenix
Union, South Mountain, and Carl Hayden, and will be the target
schools for this program.

The pilot school for the first year program will be Phoenix Union
High School where sixty-five (65) percent of the student body is
of Mexican-American descent. The pilot program will be extended
to South Mountain High School the second year and to Carl Hayden
the third year.
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Community Objective la

The Bilingual Program has met with widespread community acceptance.
Though once again difficult to quantify, this acceptance may be ascer-
tained to some extent by newspaper coverage, the number of community
members visiting the Program, and the number of requests for Program
personnel to speak to various community groups.

A representative sample of newspaper coverage is included. Please refer

to Appendi$ Cr These articles indicate both the interest the
community has taken in the Bilingual Program and satisfaction with the
Program.

Unlike the typical school program, the Bilingual Program has attracted
many visitors during its year of operation. For example, bot,.:een

September 8, 1969, and January 1, 1970, a total of 43 people were

officially noted as visiting the Program. Among these people were three

Mexican-American priests two professors from Arizona State University,
and twenty educators from outside the Phoenix Union High School System
boundaries. The remaining 18 visitors were parents, ten of whom had
children enrolled in the Bilingual Program and eight of whom were request-
ing that their children be placed in the Program.

In addition, the Bilingual Program has attracted so much attention that
the Program staff has made many presentations to interested groups. Among

these groups were the Community Evangelical Society, a group of Catholic
priests, a group interested in the education of disadvantaged youngsters,
classes at Arizona State University, foreign language teachers, and publish-

ing company representatives. in all, more than 500 people from the community

have had direct contact with Program staff. Special presentations by Program

staff for local television stations have enabled an unestimable number of
other citizens to become exposed to the Bilingual Program through indirect
staff contact.

Community Objective lb

.The extent to which parents have become knowledgeable about the Bilingual
Program was ascertained through results of a special Parent Questionnaire
which was administered twice during the year. The Questionnaire was com-

posed of ten pertinent questions, the validity and clarity of which were
establishe0 with the assistance of EPIC. Of the 100 Questionnaires mailed

to parents of students involved in the Bilingual Program, 76 were completed
and returned. The results indicate an increased knowledge and acceptance

of the Bilingual Program. Illustration II graphically demonstrates the

magnitude of the knowledge and acceptance.

-28-
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24.3 Provision is made by the school for informing the parents 24.3 $4 3s..411 5; t, 11,a
and community about the program through:(Mark all that apply)

0-method not specified .

no-no provision for informing community

9 .
bilingual newsletter

..... monolingual newsletter

11

aws sent to mass media.
if articles included with project, check 4

_

bilingual fliers Sent home
formal meetings .Sistaf(iiNg 40 orvInvintAyWil 11r)4040'

Air rr.,24.i on roecTITS
v d

7-informal meetings open to entire community C.30
ikmeetings conducted in both languages

Whome visits C.. 4b - )J1
10-other ( specify)
11-project director personally involved in progzam
,Ldissemination. specify hoW

Q.3` SCAOti k.) i S ( is

24.4 Community involvement in the formulation of school policies
and programs is sought through: 24.42W1)

..

0-type not specified
no-not sought
1-existing community groups working with program

11

bilingual questionnaires
community-school staff committees
community advisory groups

3 9 C%formal meetins open tc the entire community,. C.

-informal meetings with canmunity groups fpam enT3 lit-X pl GA 1., pro3 ro, vn
7-other (specify) +2 GoVrNIN-14.%.11 i 11.1 ic 4/46.-
8- project director personally seeks involvement of community Xetto y

in program. specify how
15 c".

24.5 The school keeps informed about community interests, events and
problems through: ,

no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both

languages
cormunity representatives to the school
bilingual questionnaire sent to the home

4 home visits by school personnel
-other (specify)

0-method not specified
C. (VA4,5} i conn co r 4,. CC Ili 40 litirn 4. C. e. 'a-

ce Ir.-.)(ett,o)c I i°1,....

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-o2ening school facilities to the community at large for use

after school hours and on weekends
2-providing adult education Courses
3-other (specify)

Z4.5 gi 3) 41,

24.6 It:A..



7-informal meetings -Open to tntire community
meetings conducted in both languages

Whome visits
10-other (specify)
11-project director personally involved in progiam

Q,1Ldissemination. specify how

CCAOCA ViSft$

24.4 Community involvement in the formulation of school policies
and programs is sought through:

--1 0-type not specified
no-not sought
1-existinz' community groups working with program

11

bilingual questionnaires
community-school staff committees
community advisory groups

C. 3 OC%formal meetins open to the entire communit
-informal meetings with community groups Y..r en il fa,yr pi 0.1n

7-other (specify) 40 Gehl r,4-n (f y
8-project director personally seeks involvement of community

in program. specify how

c.3o*,
C. r 4G

24.41)

i

24.5 The school keeps informed about community interests, events and
problems through:
no-no mention of school seeking to be informed about community
1-meetings open to the entire community conducted in both
languages
community representatives to the school
bilingual questionnaire sent to the home

4 home visits by school personnel
-other (specify)
0-method not specified

0. 4101A0.341 0 WM 0. rA Ct ni +0 Itcovin C ,.22

ge.--)( e re
24.6 The school is open to the community through:

0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use
after schoothours and on weekends

2-providing adult education courses
3-other (specify)

25.0 11TACT EVALUATION

25.1 Project mentions description or dissemination of the bilingual
program through:

gnewspaper articles
radio programs
TV programs

4-video-tapes
films

visitors to observe the program

11..5_100,

24. 6_10m_

25.1 mil
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CHANGE IN APPROACH TO THE COMMUNITY

One of the strengths of the Bilingual program has been the involvement and
participation of the community in the program. The parent questionnaire re-
flects an increased knowledge and acceptance of the program. However, there
is also a need for more dissemination of program information than was possible
last year. An example, question number two shows a decline (64% to 597.) in
the percentage of parents who indicated they were given enough information on
the program as the year progressed. While this difference is not statistically
significant, any decline shows a need to increase the dissemination process.
As a result of this need, it is planned to disseminate information to parents
through parent newsletters, information meetings, and contacts through satelite
organizations. Also parental meetings will be scheduled to inform parents of
the purpose of the Bilingual program.

Some of the methods of community involvement that were utilized during the
first year included the following:

1. Parents were invited to visit the school and discuss problems
with the teachers.

2. Contacts were made with parents regarding student absences.

3. Parents, from the beginning of the program, have attended meetings,
helped plan the program, and received written information on the
program.. Meetings have been'held in English and Spanish to help
all parents feel comfortable with their contacts with the school.

4. Extensive ground work was done with Mexican-American organ-
izations. The organizations' tremendous support of the program
in their publications and attendance at Board of Education meet-
ings has helped create a positive attitude toward the program.

These techniques will continue along with the above mentioned expanded dis-
smination methods.. Parental involvement will be expanded to include parental
participation in everyday school activities.

ADVISORY COMMITTEE

The Advisory Committee was established with nine people from the community.Three were professionals, four parents, and two students. The nine people
tarticipated in the program with the beginning of the preparation of the initialproposal prospectus.. The committee participated with the program coordinatorta the presentation

of the program to community organizations and parents.e.e committee
attended at least five meetings before school started for the1169-1970 school year.

04ring the year the Advisory Committee met with the coordinator, ideas were*'changed concerning improvement of the program, and communication occurred at:east once a month..



de

page 20

25.2 Project's impact:
25.2. 0

1-Project mentions that other classes in the school, but

not in the program have pic::ed up methods or material from

the bilingual program
2-Project mentions other schools in the local educational system

have started bilingual programs

3- Project mentions that a University has instituted teacher

training courses in bilingual education to meet staff devel-

opment needs

26.0 ROLE OF EVALUATOR

26.1 Evaluator has field tested, on a group of children who are of

the sane language, culture and grade levels as the children in

the bilingual program:
-not mentioned
ublished measures

2 taff developed measures
-staff translations of published measures .

4-staff adaptations of published measures

26.2 Evaluator has personally observed students in the program:

0-not Li4i6iied
no-never

()
-once or twice during the year

2 ,ore than twice
-regularly

4-other (specify)

26.3 Evaluator has met with teachers:

0-not mentioned
no-never
1-once or twice during year

("13k.

-more than twice

3 3 egulerly
-other (specify)

27.0 EVALUAIION PROCEDURE

27.1 0-hot specified
comparison group has been chosen

2-A comparison group will be chosen

27.2 0-not specified (mark all that apply)
(i2Pre-tests have been given to project group or sample

2- " will be
ost-tests have been given to project group or sample

" k will be -

re-tests have been given to comparison group

" will be
ost-tests have been given to comparison group

will be

I-eq01... 15
lb C,

26.1_ tl

26.2 a-

26.3 3

27.1

27.24345; 1

Ihi4i ally (pre- ftsf) rcal 10 scwore..4
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